San Jose State University

SJSU ScholarWorks
Dissertations

Master's Theses and Graduate Research

Fall 2021

Unpacking Educational Harm: Parent and Teacher Perceptions of
English Learners
Amalia Guzmán Ayala
San Jose State University

Follow this and additional works at: https://scholarworks.sjsu.edu/etd_dissertations

Recommended Citation
Guzmán Ayala, Amalia, "Unpacking Educational Harm: Parent and Teacher Perceptions of English
Learners" (2021). Dissertations. 58.
DOI: https://doi.org/10.31979/etd.t4yf-kd5s
https://scholarworks.sjsu.edu/etd_dissertations/58

This Dissertation is brought to you for free and open access by the Master's Theses and Graduate Research at
SJSU ScholarWorks. It has been accepted for inclusion in Dissertations by an authorized administrator of SJSU
ScholarWorks. For more information, please contact scholarworks@sjsu.edu.

UNPACKING EDUCATIONAL HARM: PARENT AND TEACHER PERCEPTIONS OF
ENGLISH LEARNERS

A Dissertation
Presented to
The Faculty of the Educational Doctoral Program in Educational Leadership
San José State University

In Partial Fulfillment
of the Requirements for the Degree
Doctor of Education

by
Amalia Guzmán Ayala
December 2021

© 2021
Amalia Guzmán Ayala
ALL RIGHTS RESERVED

The Designated Dissertation Committee Approves the Dissertation Titled

UNPACKING EDUCATIONAL HARM: PARENT AND TEACHER PERCEPTIONS OF
ENGLISH LEARNERS
by
Amalia Guzmán Ayala

APPROVED FOR THE EDUCATIONAL DOCTORAL PROGRAM IN
EDUCATIONAL LEADERSHIP
SAN JOSÉ STATE UNIVERSITY

December 2021

Noni Mendoza Reis, Ed. D.

Educational Leadership Doctoral
Program Faculty

Rosalinda Quintanar-Sarellana, Ph.D.

Professor, Teacher Education & Bilingual
Authorization

Roxanne Regules, Ed. D.

Assistant Superintendent
Horizon Charter Schools

ABSTRACT
UNPACKING EDUCATIONAL HARM: PARENT AND TEACHER PERCEPTIONS OF
ENGLISH LEARNERS
By Amalia Guzmán Ayala
The purpose of this study was to: (1) provide the opportunity to Spanish-speaking parents
of English Learner (EL) students to voice their perceptions regarding policies, procedures,
and programs related to ELs, and (2) provide the opportunity to teachers to share their
perceptions regarding the policies, procedures, and programs related to ELs. The research
design for this qualitative study was exploratory and descriptive. The key findings were: (1)
Hispanic Spanish-speaking parents had limited knowledge about policies, procedures, and
programs related to ELs; and (2) Teacher knowledge about the policies, procedures and
programs related to ELs was limited. The conclusions were: (1) Educating ELs is a shared
responsibility among all stakeholders including parents, teachers, school leadership, and
districts; and (2) Continued educational harm may occur when teachers lack the necessary
professional capital to effectively educate ELs and receive insufficient support from schools
and districts.
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Chapter I: Introduction
“Cuando empieza uno la escuela, le dan a uno un montón de papeles y nomás le dicen
a uno “llénenlos y los tiene que entregar para tal fecha”. Pero específicamente no, no le dicen
éste es para esto o para esto. A veces se frustra uno de tantos papeles que tenemos que llenar.
A veces uno no sabe si los está llenando bien pero no, no le ayudan a uno, nomás nos dan los
paquetes y hay uno que se haga bolas” (Parent P10).
Families play a crucial role in the success of their children’s academics. The California
Department of Education (CDE, 2020c) reported that ensuring parents are informed about the
English language program in their school serve as an important bridge to foster stronger
school relationships, personal investment, and robust implementation of the EL Roadmap.
“The California English Learner Roadmap: Strengthening Comprehensive Educational
Policies, Programs, and Practices for English Learners (CA EL Roadmap) articulates a
common vision and mission for educating English learners and supports LEAs as they
implement the State Board policy” (CDE, 2020c). To implement these policies with parents
it is a good idea to have support at school to explain them to Spanish-speaking parents. In the
opening quote, a Spanish-speaking parent of three beautiful children from my study shared
with us her experience about having to complete forms without any guidance or instructions.
In her statement she describes how at the beginning of the school year, parents are given a
bunch of paper in packets and are told to fill them out and turn them in by a certain date.
However, no one explains the paperwork to them, much less help them fill them out or
explain to them what they are for.
Background
English Learner Families
English language learners (ELLs), like all children, want to learn and want to go to
college (Augustin, 2018; Ferlazzo, 2020; Olsen, 2014; Onchwari & Keengwe, 2019).
Research shows that children whose families are involved in supporting their learning do
1

better in school (Lloyd & Mitchell, 2020; Mitchell, 2016). However, “some Educators
believe families can be obstacles to student success rather than assets to be invested in as
educational partners” (Holland, 2016, para. 3). Nonetheless, parents believe that through their
involvement, they can exert a positive influence on their children’s educational outcomes
(Darling-Hammond et al., 2019; Hoover-Dempsey & Sandler, 1997). Research shows that
“empowering parents with timely, actionable information is among the most cost-effective
and scalable ways to improve student success” (Holland, 2016, para. 6).
There is a substantial body of knowledge about Latino parents’ high expectations. Many
researchers have found that Latino parents have high expectations for their children’s
education and want to be more involved and participate in their academic success (Augustin,
2018; Boutin-Martínez et al., 2019; Darling-Hammond et al., 2019; Lloyd & Mitchell, 2020;
University of Plymouth, 2019). As noted above, Latino parents care about the education of
their children and want to actively participate in their academic success (Darling-Hammond
et al., 2019; Lloyd & Mitchell, 2020). Moreover, the literature on family involvement
indicates that if parents know about the needs of their children, they will mobilize resources
to improve their performance in school (Chrispeel & Gonzalez, 2006; Hoover-Dempsey et
al., 2005; Lloyd & Mitchell, 2020).
Research studies conducted over the last 25 years consistently demonstrate the effect that
parent involvement has on student persistence, engagement, self-efficacy, and self-regulated
learning (Chen, 2018; Cheung & Pomerantz, 2011; Cooper et al., 2012; Parent Involvement
Project, 2020; Xu et al., 2009). Research has demonstrated that children whose families help
them prepare for school by engaging with them in their school work and activities are highly
successful in school (Darling-Hammond et al., 2019; J. L. Epstein, 2020; Ferlazzo, 2020;
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Henderson & Berla, 1994; Lloyd & Mitchell, 2020; Onchwari & Keengwe, 2019; Ramey &
Ramey, 1999; Snow et al., 1998).
English Learners in the U.S.
The National Center for Educational Statistics (NCES, 2019b) reported that for the 2019 2020 school year, 56.6 million students attended elementary, middle, and high schools across
the United States (U.S.); 50.8 million of these students were enrolled in public schools.
Among these students, 13.9 million are Hispanic (NCES, 2019b). NCES (2019b) confirmed
that 20.2% of students enrolled in U.S. schools in 2016 were ELLs. By 2025, an estimated
25% of public school students will be ELLs (Counseling@NYU Staff, 2018). “Roughly 80%
of all Latinos living in the USA are American citizens” (Richards & Lam, 2020).
Researchers who study ELLs confirm that there are numerous and diverse ELLs living in
the United States (Bialik et al., 2018; Hill, 2018; Mitchell, 2020a; Pérez & Morrison, 2016).
The CDE reported that in the 2018-19 school year, there were approximately 1.196 million
English learners (ELs) in California public schools (Felix, 2019, p. 2). Researcher Laurie
Olsen (2014) stated in her study “Meeting the Unique Needs of Long-Term English
Language Learners” that “estimates are that between one quarter and one-half of ELLs who
enter U.S. schools in primary grades become Long Term ELLs” (p. 4).
Olsen (2014) also attested that many (ELLs) attend middle school and high school
without the English language skills they need to succeed academically (Ferlazzo, 2019; Hill
et al., 2019). Researchers confirmed that although some ELLs have been enrolled in
elementary U.S. schools for 5 to 7 years before entering middle school, they still lack
academic language proﬁciency and content-area knowledge and skills (Ferlazzo, 2019; Hill
et al., 2019; Olsen, 2010, 2014; School Specialty, 2017). A 2017 report from the National
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Academy of Sciences found that under-resourced schools and underprepared educators have
hindered efforts to help the students learn and master English (Mitchell, 2018).
Second Language Acquisition
For years, many language researchers such as Jim Cummins, Catherine Snow, Lily Wong
Fillmore, and Stephen Krashen have studied ELLs in a variety of ways (Robertson, 2019).
Cummins's research shows that it takes one to three years for ELLs to reach the social
language level of their peers and five to seven years to acquire Cognitive Academic
Language Proficiency/Academic Language Proficiency (CALP) in the second language if the
learner has native language literacy (Cummins, 2017). He identified Basic Interpersonal
Communicative Skills (BICS) and Cognitive academic language Proficiency/Academic
Language Proficiency (CALP) as two processes that help a teacher to qualify a student's
language ability (Cummins, 2017).
Schütz (2019) confirms that Krashen proposed the “Comprehensible Input” hypothesis
along with the “Affective Filter” hypothesis. Krashen distinguished between language
acquisition and language learning, stating that children acquire a second language through a
subconscious process during which they are unaware of grammatical rules. Olsen (2014)
testifies that “these children are embarking on a long term journey to master academic
content they cannot access, and that many will end up years later still not proficient in
English” (p. 1). “They have to learn English and at the same time master core content taught
in a language they do not understand” (Olsen, 2014, p. 8).
Studies have shown that ELLs lack the skills they need to perform to meet grade level
expectations (Counseling@NYU Staff, 2018; Hill et al., 2019; Olsen, 2010, 2014; School
Specialty, 2017). Thomas and Collier (2002) assert in their longitudinal “National Study of
School Effectiveness for Language Minority Students' Long-Term Academic Achievement”
4

that it takes 7 to 10 years for nonnative speakers to be competitive academically with their
peers (as cited in Lewis-Moreno, 2007).
Callahan (2005) states that “ELLs in U.S. schools have two tasks at hand: to learn
English and to learn academic subject matter” (p. 306). Hakuta et al. (2000) stress that ELLs
have the “daunting task of not only having to acquire oral and academic English but also
have to keep pace with native English speakers, who continue to develop their language
skills” (Abstract, para. 4). Olsen (2014) reports that “approximately half of the English
language learners enrolled in California public schools in kindergarten, struggle academically
and fall further behind because they do not adequately comprehend what is being taught in a
language they have not yet mastered” (p. 4). ELLs enter U.S. schools with diverse levels of
skills (Bialik et al., 2018; Calderón et al., 2011; Colorín Colorado, 2019; Counseling@NYU
Staff, 2018; Mitchell, 2020a; Olsen, 2014). Some ELLs come to the United States with some
English, most come with no English (Ascenzi-Moreno et al., 2013; Olsen, 2014). However,
“a majority of ELLs are U.S. born” (de Brey et al., 2019; Olsen, 2014, p. 4; Walqui &
Heritage, n.d.). Richards and Lam (2020) confirm that of the 59.9 million Latinos nationwide
“many are born in the USA” (para. 1).
English Learner Policy
Forty-seven years ago, the 1974 Lau v Nichols case, under the Civil Rights Act of
1964, ruled that school districts in California “receiving federal funds must provide nonEnglish-speaking students instruction in the English language to ensure that they receive an
equal education” (Bon, 2020, para. 1; Ee & Gándara, 2019; NCES, 2019a; U.S. Department
of Education [U.S. DOE], 2020b). The Supreme Court decision compelled school districts
receiving federal funds to take affirmative steps to overcome the English-language
deficiencies of students with limited English-speaking ability (García, 1988). It was
5

established that schools throughout the nation have an obligation to address the language
barrier preventing ELLs from participating fully in the education system (Counseling@NYU
Staff, 2018; NCES, 2019b; Olsen, 2014; U.S. DOE, 2020c). Hakuta et al. (2000) asserts the
Lau v Nichols Supreme Court decision proclaimed that local school districts and states have
an obligation to provide appropriate services to limited-English-proficient (LEP) students.
Nevertheless, “in many schools, ELL students sit in classrooms where everything is being
taught in English, but there is no English language development being taught” (AscenziMoreno et al., 2013; Gándara & Rumberger, 2009; Olsen, 2014).
Teaching English Learners
Darling-Hammond (2007) reported that “low-income and ‘minority’ students have
experienced a revolving door of inexperienced, untrained teachers” (p. 2). Professor Gigliana
Melzi attests that we have seen ELLs as kids who “need some kind of ‘special support’ rather
than [the idea that] all teachers should be prepared to deal with all children”
(Counseling@NYU Staff, 2018, “School Support for English Language Learners,” para. 5).
Ilana Umansky, “an academic expert in education policy and practices as it relates to
immigrant students, bilingual students, and English learner students,” reported that “we're
still in a situation where a lot of content-area teachers—we're about talking here at the
secondary level, math teachers or social studies teachers, for example—don't have a lot of
professional training on working with English-learners" (as cited in Mitchell, 2019a, para.
13).
Melzi relates that the 2017 report from the National Academies of Sciences, Engineering,
and Medicine External “found that teachers who work with English language learners are
often underprepared for the job” (Counseling@NYU Staff, 2018; “School Support for
English Language Learners,” para. 4). Melzi goes on to say that teachers need to be educated
6

and “prepared to teach to the diverse group of children” (Counseling@NYU Staff, 2018;
“School Support for English Language Learners,” para. 5; Mitchell, 2018; Walqui &
Heritage, n.d.). Mitchell (2017, para. 1, 2018) claims that schools fail to properly train the
educators who teach those students. According to Olsen (2014) half to three-quarters of longterm English language learners (LTELLs) have spent 1 to 3 years in mainstream placements
that do not offer services to ELLs. Olsen (2014) defines LTELLs as “students who have been
enrolled in U.S. schools for 6 years or more, do not have adequate English skills and are
struggling academically” (p. 4).
Educator Betsy Lewis-Moreno (2007) testifies that “students who arrive from other
countries with different cultures and other languages should be viewed as assets rather than
liabilities” (p. 772). The article “How Parents Help Their ESL Children Learn English,”
states that “reading in their native language can help students preserve their culture while
also improving their overall reading fluency” (Your Dictionary Team, 2018). Professor Fred
Genesee (2019) confirmed that “with respect to ELLs, there is undeniable and growing
evidence that the home language of ELLs is of considerable benefit to their overall academic
success” (p. 3).
Research studies conducted over the last 25 years consistently demonstrate the effect that
parent involvement has on student persistence, engagement, self-efficacy, and self-regulated
learning (Chen, 2018; Cheung & Pomerantz, 2011; Cooper et al., 2012; Parent Involvement
Project, 2020; Xu et al., 2009). This research demonstrates that children whose families help
them prepare for school by engaging with them in their school work and activities are highly
successful in school (Darling-Hammond et al., 2019; J. L. Epstein, 2020; Ferlazzo, 2020;
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Henderson & Berla, 1994; Lloyd & Mitchell, 2020; Onchwari & Keengwe, 2019; Ramey &
Ramey, 1999; Snow et al., 1998).
Statement of the Problem
Parents. The literature is limited about Spanish-speaking parents’ understanding of their
children’s English language proficiency on their success in school. Davis-Perkins (2016)
confirms, “One key topic has not been investigated, however: parent perceptions of their
children’s academic and language status” (p. 11). If Spanish-speaking parents had the
language, knowledge and skills needed to help their children improve their English
proficiency, they have a few years to assist their children improve their English skills before
they reach third grade and enter middle school still labeled as an EL student.
Staff. While the number of English-learners is on the rise in most places across the
country, that doesn’t mean their needs are being met in the classroom: Many teachers are not
equipped with the skills and knowledge to properly educate English-learners (Mitchell,
2020b).
The National Council of Teachers of English (NCTE, 2020) Position Paper on the Role
of English Teachers in Educating English Language Learners reports that “the majority of
multilingual students find themselves in mainstream classrooms taught by teachers with little
or no formal professional preparation for teaching such students” (p. 1). Although improving
the education of ELLs continues to be a pressing national educational priority), many
teachers are not adequately prepared to work with linguistically diverse student populations
(NCTE, 2020, p. 4)
Statement of Purpose
There were two purposes in the study. The first purpose was to provide the opportunity to
Spanish-speaking parents of EL students at Esperanza Elementary School to voice their
8

perceptions and knowledge regarding policies, procedures, and programs related to ELLs.
The second purpose was to provide the opportunity to teachers from Esperanza Elementary
to contribute their perceptions regarding policies, procedures, and programs related to ELLs
including strategies, programs, materials, classes, activities, training, and other resources.
Research Questions
The study will address the following research questions:
Research Question 1: What are the perceptions of Spanish-Speaking parents regarding
policies, procedures, and programs related to ELLs?
Research Question 2: What are the perceptions of teachers regarding policies, procedures,
and programs related to ELLs?
Assumptions
1. Based on their knowledge and experience, the perceptions of parents and teachers are
an accurate description of their statements.
2. Parents and teachers should be familiar with the policies, procedures, and programs
related to ELLs.
3. Parents and teachers want to support ELLs improve their English language
proficiency and status.
Delimitation
This was a descriptive study with the following delimitations:
● Perceptions are voiced by Spanish-speaking parents (n=10) of one elementary
school and teachers (n=10) of the same school.
● Parents had to have at least one ELL child currently enrolled at this school.
● Teachers needs to be working or have worked at this school.
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● The population for this study was delimited to one school with 10 parent and 10
teachers.
Therefore, the findings of this study may not be generalized beyond the scope of this
study.
Although some Spanish-speaking parents may not know English, they can help their
elementary-age children by reading to them and telling them stories in Spanish. As
mentioned earlier, being fluent in one’s native language will support their learning of a
second language. “Reading in their native language can help students preserve their culture
while also improving their overall reading fluency” (Your Dictionary Team, 2018, para. 2).
This was confirmed in the article “How Parents Help Their ESL Children Learn English”
(Your Dictionary Team, 2018). Ferlazzo (2017) corroborates that using the “student's
primary language . . . can in fact help English language learning, particularly in
understanding grammar concepts, vocabulary, instructions, and in developing teacher-student
and student-student relationships” (para. 4). Parents can assist by hiring English tutors, taking
the children to the library to be read to, checking out children’s books to read, etc. However,
if parents do not know that these strategies exist, how can they help their children improve
their English? Olsen (2010) recommended providing parents with the information needed to
monitor the impacts of the schools’ services and programs for their children. This way
parents will know whether their children are progressing normatively and will allow all
parents to play an active role in helping shape their child’s education and future.
This study may provide information to school and educators regarding how well
Spanish-speaking parents from Esperanza Elementary are informed regarding their children’s
English language proficiency and status. This study provided this group of Spanish-speaking
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parents the opportunity to express their perceptions and knowledge so that their voice is
heard. This way educators can understand what parents already know, or don’t know, about
their elementary children’s English language proficiency and status. Learning about what
Spanish-speaking parents don’t know about their elementary children’s English language
proficiency and status allows educators to know what they need to do to better address the
concerns and needs that may transpire in this study.
This study may also help identify how the Spanish-speaking parent population and
school staff perceive Esperanza Elementary is currently doing to enhance the understanding
Spanish-speaking parents’ have of their elementary children’s English language proficiency
and status. The findings of this study may provide an opportunity for educators to learn and
understand the perceptions and experiences of Spanish-speaking parents. Educators will gain
insight into what Spanish-speaking parents need and how they can better assist parents so
that they can assist their children at home through collaboration and participation. Parents
can be involved in helping their children exit their ELL status if they have accurate
information about their elementary children’s English language proficiency and are
knowledgeable about the process for their children to become Redesignated-Fluent English
Proficient (R-FEP) and what they can do to assist.
Researcher Positionality and Bias
This study was of particular interest to myself as the researcher. Having been in
education for 30 years, I have personal experience with ELLs, the process of being identified
as an EL, being reclassified as a R-FEP, and the participation of ELL’s parent involvement. I
have firsthand knowledge of the challenges and barriers that Hispanic Spanish-speaking
parents of ELs go through obtaining accurate and timely information regarding their children
being identified as ELLs. I was also employed at Esperanza Elementary for 4 years before
11

retiring and was familiar with the school environment and practices. It should be noted that I
had a close working relationship with most of the study’s teacher participants, which may
have influenced their willingness to participate and/or provide specific responses according
to what they believed I would like to see. However, my lived experience may also be seen as
an asset since I was able to establish rapport very quickly. Although one can never be
completely free of bias, continuously reflecting on data analysis measures was essential to
obtain valid and reliable findings within the research.
As an ELL, at 5 years of age, I lived in a migrant camp where English was not the first
language spoken. Since my lived experiences were similar to those of current ELLs, I was
committed to working with ELLs and their families. Besides working with general education
students, I also worked in programs like Migrant Education, Bilingual Education, and Special
Education. Moreover, I taught at Esperanza Elementary for 4 years, and worked at the district
office for 14 years.
I anticipated that having taught at Esperanza Elementary for 4 years would afford parents
the comfort they needed to trust and confide in me. Most parents have seen me at school,
during school, and at before and after school activities for the past 4 years. Additionally,
parents that attended district board meetings, Welcome Back Night, District English
Language Advisory Committee meetings, School Attendance and Review Board hearings,
parent education conferences, parent jubilees, parent education workshops, and other district
office events have had some type of interaction with myself as a district administrator within
the past 14 years. I anticipated that this would help the parents have a feeling of trust.
Furthermore, I am a native Spanish speaker from México and this too will help provide
parents the comfort they need to trust and confide in me.
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I expected the teachers might view me as one of their colleagues, and a knowledgeable
and experienced ex-district administrator. Since there are Spanish-speaking parents from
Chile, El Salvador, Guatemala, Venezuela, Ecuador, México, and other Spanish speaking
countries, I was cognizant and sensitive to cultural and language (dialect) differences.
Determined not to judge either responses from parents and teachers, I did not interpret or
reflect on what was stated, but rather simply stated the responses provided. In order for the
participants to be at ease and allow them the opportunity to share their stories openly and
honestly, I listened carefully and was fully attentive. Moreover, the questions were rewritten
through pilot testing with parents and teachers in a manner that considered potential biases
and sought to elicit the participants' sincere responses. I encouraged all participants to say
what they felt was important for the benefit of ELLs.
Definition of Terms
Academic English may be used synonymously with academic language and defined as
the oral, written, auditory, and visual language proficiency required to learn effectively in
schools and academic programs – i.e., it’s the language used in classroom lessons, books,
tests, and assignments, and it’s the language that the students are expected to learn and
achieve fluency in. (Glossary of Education Reform, 2013)
California English Language Development Test (CELDT) is defined as
a required state test for English language proficiency that must be given to students
whose primary language is other than English. In California, the English Language
Proficiency assessment tool was the CELDT. The CELDT allowed schools to identify
students who need to improve their skills in listening, speaking, reading, and writing in
English. (CDE, 2020a, p. 1)
Criteria is defined as the plural form of criterion, the standard by which something is
judged or assessed. These are the four criteria for reclassification of ELLs (CDE, 2021):
Reclassification Criteria
Criterion 1: Assessment of English Language Proficiency
Criterion 2: Teacher Evaluations
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Criterion 3: Parent Consultation
Criterion 4: Basic Skills Relative to English Proficient Students
Domains in reference to the English Language Proficiency Assessment in California
(ELPAC), the ELPAC is aligned with the 2012 California English Language Development
Standards and assesses four domains: Listening, Speaking, Reading, and Writing (CDE,
2020b).
English Language Learners (ELLs) are defined by the Glossary of Terms as
those students for whom there is a report of a primary language other than English on the
state-approved Home Language Survey and who, based of the state-approved oral
language (grades kindergarten through grade twelve) assessment procedures and literacy
(grades three through twelve only), have been determined to lack the clearly defined
English language skills of listening comprehension, speaking, reading, and writing
necessary to succeed in the school's regular instructional programs. (CDE, 2019c)
Olsen (2014) defines ELLs as “children whose home language is not English and who lack
the English language skills to participate in and access a curriculum taught in a language they
do not comprehend” (p. 1).
English Language Proficiency Assessment in California (ELPAC) is defined as “the
test that is used to measure how well students in kindergarten through twelfth grade
understand English when it is not their primary language. The ELPAC took the place of the
CELDT” (CDE, 2021).
Hispanic or Latino is defined as
the ethnic group of a person of Mexican, Puerto Rican, Cuban, Central or South
American, or other Spanish culture or origin, regardless of race. In 1998-99, the title of
this ethnic group was modified from Hispanic to reflect the new federal standards and
more current use. (Office of Minority Health, 2021, p. 1)
Home Language Survey (HLS) is a questionnaire given to parents or guardians that
helps schools and local educational agencies (LEAs) identify which students are potential
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ELs and who will require assessment of their English language proficiency (ELP) to
determine whether they are eligible for language assistance services (CDE, 2021).
Long Term English Language Learners (LTELLs) is defined by Olsen (2014) as
“students who have been enrolled in U.S. schools for 6 years or more, are stalled in
progressing towards English proficiency without having yet reached a threshold of adequate
English skills and are struggling academically” (p. 4).
Reclassification is the process whereby a student is reclassified from EL status to R-FEP
status. LEAs determine when the student has met the four criteria listed in Education Code
(EC) Section 313 (f). To complete the reclassification process, each criterion must be
considered for every eligible student (Following the Reclassification Rainbow (PPTX))
(CDE, 2021).
Redesignated Fluent English Proficient (R-FEP) is the term used to identify ELLs that
are no longer considered ELLs. R-FEP
contains English learner (EL) students (formerly LEP students) who were redesignated as
FEP (fluent-English-proficient) since the prior year census. These students are
redesignated according to the multiple criteria, standards, and procedures adopted by the
district and demonstrates that students being redesignated have an English language
proficiency comparable to that of average native English speakers. (California Education
Code 313, 2018)
Overview of the Study
Chapter II provides a review of the literature related to the concepts of the study. A
discussion of the methodology used to conduct the study is presented in Chapter III. Chapter
IV provides the results of the data analysis and discusses the findings of the study. A
summary of key findings, conclusions, implications for action and recommendations for
future research studies are found in Chapter V.
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Chapter II: Review of the Literature
Introduction
This was a descriptive study with two purposes. The first purpose was to provide the
opportunity to Spanish-speaking parents of EL students at Esperanza Elementary School to
voice their perceptions regarding policies, procedures, and programs related to ELL.
The second purpose was to provide the opportunity to teachers from Esperanza
Elementary to contribute their perceptions about policies, procedures, and programs related
to ELLs.
Overview
This chapter provides a review of the literature about parents caring for their children
and wanting to do all they can to help them improve academically. It voices parent and
teacher perceptions and knowledge regarding EL student’s English language proficiency,
reclassification status, and services provided, parental support, additional strategies, EL
programs, materials, activities, and other resources.
The literature review includes a discussion of (a) English Learner Families in the
U.S. (b) English Learner Language Policies and Programs, (c) Teaching English Learners in
the U.S., and (d) Long Term English Learners.
English Learner Families in the U.S.
On April 26, 2021, the United States Census Bureau reported to the president “that the
2020 Census showed the resident population of the United States was 331,449,281” (B.
Epstein & Lofquist, 2021). California being the most populous state, has a total population of
39,538,223 of which 15,579,652 are Hispanic or Latino (B. Epstein & Lofquist, 2021). In the
2019–20 school year, there were approximately 1.148 million English learners in California
public schools, which is less than the year 2018–19 (CDE, 2021). According to the article
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titled “English Language Proficiency Assessments for CA,” in the 2018-19 school year there
were approximately 1.196 million English learners in California public schools (CDE,
2020b). That is 0.048 % less than the 2019-20 school year.
Although not all ELLs are immigrants, as of 2016, Los Angeles County in California is
one of the five counties that has the highest concentration of immigrants (Radford &
Budiman, 2018). “According to the U.S. Census Bureau, Blacks, Asians, Hispanics, and
other racial minorities will make up a majority of the population by the year 2050” (Parker et
al., 2019). The NCES (2019a) reported that in 2017, there were a total of 10.1 percent, or 5.0
million ELL students enrolled in public schools. According to them, there were about 3.8
million Hispanic ELL students, constituting over three-quarters (76.5 percent) of ELL
student enrollment overall.
The Pew Research Center (2015), reported that between 2015 and 2065, if the current
demographic trends continue, future immigrants and their descendants will account for 88%
of the U.S. population increase, or 103 million people, as the nation grows to 441 million.
Noe-Bustamante and Flores (2019) reported to Parker et al. (2019), then in 2017 there were
nearly 60 million Latinos in the United States which “accounted for approximately 18% of
the total U.S. population.” González-Barrera et al. (2020) reported to the Pew Research
Center that the “nation’s 60 million Hispanics have immigrant connections of which about 20
million are immigrants themselves (though 79% are U.S. citizens).”
They further stated that “Hispanics accounted for 73% of an estimated 10.5 million
unauthorized immigrants living in the U.S.” (NCES, 2019a). The Pew Research Center
(2015), reported that ELLs constitute 20.4% of the total enrollment in California public
school. Elementary schools, grade Kindergarten through sixth, constitute 71.5% of the ELLs,
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and while 28.5% are enrolled in secondary grades, seven through twelve (Pew Research
Center, 2015). The U.S. Census Bureau (2018) reported that by 2060, the total U.S.
population will consist of 27.50% of Hispanic or Latino’s. Authors, Flores et al. (2019) stated
that in 2018 the Hispanic population reached 59.9 million, up 1.2 million (58.7 million) over
the previous year.
Although there are over 67 major language groups assessed in the United States, Spanish
is the language spoken by most ELL students (CDE, 2019a; NCES, 2019b; U.S. DOE, n.d.).
“Spanish was the home language of 3.7 million ELL public school students in fall 2017,
representing 74.8% of all ELL students and 7.6% of all public K–12 students” (NCES, 2018,
2019b). Spanish was the most common language spoken in the home in 2014-15 (Bilingual
Kidspot, 2019; Hill, 2012; Monaco, 2019; NCES, 2019b). In 2017-18, Spanish was number
one out of the top ten languages spoken by the ELLs, accounting for 82.2% of the student
population (Sugarman & Geary, 2018).
Parent Involvement
Research indicates that more informed parents result in more involved parents. Research
indicates that parents influence student academic outcomes (Boutin-Martínez et al., 2019;
Jeynes, 2007; Ream & Palardy, 2008; University of Plymouth, 2019). Positive family and
parental relationships, for example, serve a protective function that promotes students’
persistence (Ríos-Aguilar & Deil-Amen, 2012; Stanton-Salazar, 1997; University of
Plymouth, 2019), and correlate with higher grades and test scores. Parents are highly
motivated to obtain information about their children, both status information and resource
information.
Research states that parent involvement in schools results in stronger academic outcomes
for their youth (Boutin-Martínez et al., 2019; Goldsmith & Kurpius, 2018; Jeynes, 2007;
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Lareau, 1989; McDonough, 1997; University of Plymouth, 2019). California Education Code
Section 51101 states that parents are “partners with schools when making decisions relating
to the education of their own child” (California Education Code – General Provisions, 2004).
Researchers have addressed many issues regarding Latino students; however, research has
not addressed how educators support Spanish-speaking parents’ perceptions of their
elementary children’s English language proficiency status. Lacking are data on what parents
do or do not know about their children’s academic status. Olsen (2010) conducted a study of
California’s LTELLs in 40 school districts whose total EL populations exceeded 30% of
California’s EL enrollment. She concluded that parents of LTELL students did not know that
their high school students’ ELD coursework would not prepare them for college or
graduation from high school. In addition, parents did not know that low scores on
California’s Language Proficiency test or the CAASPP would prevent students from taking
regular education classes containing course content to get into college.
Spanish-speaking parents want to help their children, not only with homework, but with
their English. Parents, in general, want to do what is best for their children and want to do all
they can to help them (Boutin-Martínez et al., 2019; Goldsmith & Kurpius, 2018). Latino
parents of ELLs are no different. Like most children, elementary Latino students don’t know
why they are being tested and why they have to learn to read and write in English, especially
since their parents only speak Spanish. They also don’t know or understand why their
Spanish-speaking parents are not able to help them with their homework that is in English,
and neither know what the homework says. Spanish-speaking parents, however, like all
parents in general, want to help their children improve academically (Boutin-Martínez et al.,
2019; Goldsmith & Kurpius, 2018; University of Plymouth, 2019).
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Parents of ELLs care about education and have high hopes for their children. Parents who
understand the educational status and needs of their children are more likely to mobilize
resources that promote their academic progress. The literature on parent knowledge indicates
that if parents know about the needs of their children, they will mobilize resources to
improve their performance in school (Augustin, 2018; Chrispeel & Gonzalez, 2006; Gándara
& Rumberger, 2009; Hoover-Dempsey et al., 2005; Lloyd & Mitchell, 2020).
Parents play an important role in the educational careers of their children. Research found
that parents serve as an emotional support system important to student persistence, have
aspirations that are adopted by their children, and are models of agency that students can
replicate (Ríos-Aguilar & Deil-Amen, 2012; Stanton-Salazar, 2001; Valadéz, 2002). The
Stanton-Salazar (2001) study also obtained data on parent beliefs and expectations for EL
students; it did not focus on what parents knew about their children’s status. Lacking are data
on what parents of LTELL students do know about their children’s academic and language
status.
Through participation in the education of their children, parents influence grades
(Augustin, 2018; Boutin-Martínez et al., 2019; Jeynes, 2007) advancement into higher-level
academic coursework (Valadéz, 2002), and enrollment in high-status colleges (McDonough,
1997). In many cases, Latino parents don’t know how to help their children with their
homework because they do not speak or understand the English language (Delgado-Gaitán,
1994). In most situations, some parents do not read or write in their native language.
Nevertheless, they want to help their children obtain a college degree and to be “una persona
de bien, un ser respetuoso, y bien educado” (an honorable, respectful, and well-mannered
individual).
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Studies conducted by Henderson and Berla (1994), Snow et al. (1998), and Ramey and
Ramey (1999) over the past 25 years, consistently demonstrate that children whose families
help them prepare for school by engaging in reading, math, and social activities are highly
successful in school (Augustin, 2018; Genesee, 2019). Stanton-Salazar’s study states that
Latina/o parents expressed desires that their children work hard in school, obtain a good
education, and go to college (as cited in Boutin-Martínez et al., 2019). Olsen (2010) points
out that LTELLs want to go to college but in many cases don’t even know they are not
scheduled or programed to take the classes needed for them to consider going to college.
Valadéz (2002), in his quantitative study of Latina/o student enrollment in more advanced
math classes, surmised that parents did not encourage their children’s enrollment in
prerequisite courses because they did not know those preliminary classes were needed.
English Learner Language Policies and Programs
Home Language Survey
The HLS has been used to determine student language background (CDE, 2021). It has
been in use by educators for nearly 80 years; however, the validity has always been
questioned (Bailey & Kelly, 2010; Zirkel, 1976). Having said that, since there is no uniform
HLS in the United States, there are many versions. Nonetheless, the following information
has been approved to be used in the self-created HLS of each state and school district. The
U.S. DOE (2020a) requires that school districts, at a minimum, solicit information about (a)
whether a language other than English is used at home, (b) what the student’s first language
is, and (c) whether the student speaks a language other than English.
California does use these questions as part of their HLS. In the state of Arizona, the
Arizona Department of Education (2009), went from a state-wide mandated three-question
survey–determining (1) the primary language of the home, (2) the language most often
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spoken by the child and (3) the child’s first language–down to just a single question. That
HLS asked parents “What is the primary language of the student?” and provided instructions
to interpret the term “primary language” as the language used most often by the student (U.S.
DOE, 2020a, 2020d). If the child’s primary language were English, no further assessment
was required and a child was at least initially deemed not to need language support services
(Bailey & Kelly, 2010).
Language Assessment
In 2018, the ELPAC replaced the CELDT and it is aligned with the 2012 California
English Language Development Standards (CDE, 2019e, 2020a, 2020c, 2021; ELPAC,
2018). The ELPAC is administered as an initial assessment (IA) to newly enrolled students
whose primary language is not English; and as a summative assessment (SA) to students who
have been identified as ELs who have not been reclassified as R-FEP (CDE, 2020b).
The ELPAC IA is used to identify students as either an EL, or as initial fluent English
proficient (I-FEP). The IA is administered only once during a student’s time in the California
public school system based upon the results of the HLS. The locally scored IA will be the
official score. The ELPAC SA is only given to students who have previously been identified
as ELs based upon the IA results. This annual test is administered in order to measure how
well ELs are progressing with English development in each of the four required domains.
The four domains the ELPAC assesses are: Listening, Speaking, Reading, and Writing (CDE,
2020b).
The ELPAC results are used as one of four criteria to determine if the student is ready to
be reclassified as R-FEP, to help inform proper educational placement, and to report progress
for accountability (CDE, 2019d). These results will be grouped according to their proficiency
levels of Emerging (requires substantial linguistic support), Expanding (requires moderate
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linguistic support), and Bridging (requires light linguistic support) (ELPAC, 2019). Once
tested, parents of ELLs receive their children’s ELPAC Student Score Report. The report
contains the students’ overall score and performance level followed by a short description of
the English skills that children at this performance level typically have (see Table 1).
Table 1
Description of English Skills Per the ELPAC Levels
4 Well-developed oral (listening and speaking) and written (reading and writing) skills.
• Usually able to learn new things in school and interact in social settings.
• May need occasional linguistic support using English in social and academic
settings.
3 Moderately developed oral (listening and speaking) and (reading and writing) skills.
• Sometimes needs light-to-minimal linguistic help to learn in school and interact in
social settings.
• May need help communicating on less-familiar school topics and in less-familiar
social settings.
2 Somewhat developed oral (listening and speaking) and (reading and writing) skills.
• May need moderate-to-light linguistic support to learn new things at school and to
interact in social settings.
• Often use English for simple communication.
1 Minimally developed oral (listening and speaking) and written (reading and writing)
English skills.
• Usually need substantial-to-moderate linguistic help using English to learn new
things in social and academic settings.
• May know some English words and phrases.
(CDE, 2020d)
The Listening and Speaking scores are combined and reported as the student’s oral
language score. The Reading and Writing scores are combined and reported as the student’s
written score. The report also provides the performance level their child is placed on. This
performance level categories are used to identify skills the child is performing well (Well
Developed) or skills their child may need help to improve (Minimally or
Somewhat/Moderately Developed). The four ELPAC levels shown in Table 1 describe what
students at each performance level on the ELPAC can typically do in English (ELPAC,
2019).
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Reclassification of English Learners
The reclassification of students from ELLs to English proficient in the United States is a
persistent problem not addressed at the levels required for these students to be academically
successful in today’s society (Fensterwald, 2017; Lancaster University, 2019; Menken &
Kleyn, 2009; Olsen, 2010; U.S. DOE, 2019a). In 2012, an ELL who was not reclassified as
English proficient by grade nine would not graduate with the necessary courses to be eligible
for enrollment at a California State University or a University of California campus (Olsen,
2010).
The criteria required to “reclassify” a pupil as proficient in English include the following:
(1) Assessment of language proficiency using an objective assessment instrument, but not
limited to, the English language development test; (2) Teacher evaluation, including, but not
limited to, a review of the pupil’s curricular mastery; (3) Parental opinion and consultation;
and (4) comparison of the performance of the pupil’s basic skills against the empirically
establish range of performance in basic skills based on the performance of English
performance pupils of the same age, that demonstrates whether the pupil is sufficiently
proficient in English to participate effectively in a curriculum designed for pupils of the same
age whose native language is English (CDE, 2021; California Education Code 313, 2018).
The reclassification criteria set forth in the California Education Code Section 313 and
Title 5 California Code of Regulations (5CCR) section 11303 “remained unchanged” (CDE,
2019d). ELs will be reclassified when they are ready to participate in a regular education
program with their English-speaking peers, and are deemed ready to handle a regular
education program. The criteria to be used are: (a) ELPAC overall performance level 4; (b)
use the Smarter Balanced Summative Assessment results as the local measure (referred to as
California Assessment of Student Performance and Progress-CAASPP); (c) be deemed ready
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to handle a regular education program per feedback by teachers, a decision usually made via
a review of grades; and (d) receive the input and agreement of their parents (CDE, 2020b).
“Parents believe that through their involvement they can exert positive influence on their
children’s educational outcomes” (Hoover-Dempsey & Sandler, 1997, p. 3). In her groundbreaking book, Subtractive Schooling: Issues of Caring in Education of USA Mexican Youth,
Angela Valenzuela (1999) wrote about the marginalization of indigenous cultures, traditions,
beliefs, and cultures in our education system. Pamela J. Farris and Mary R. Denner (1991)
echo that “Illiterate parents may be embarrassed about their lack of reading and writing
skills; however, many such parents have a strong desire for their children to become literate”
(p. 71). Researchers confirm that “Mexican American and Latino families may not
demonstrate parental involvement in normative ways, but there is ample evidence that these
families place education and educación at the forefront of their values” (Espino, 2016, p. 75).
Augustin’s (2018) research ratifies that parents want to help their children; however,
obstacles such as language barriers, school-based barriers, cultural barriers, and economic
barriers often prohibit them from supporting their children’s educational progress. Valadéz
(2002), in his quantitative study of Latina/o student enrollment in more advanced math
classes, surmised that parents did not encourage their children’s enrollment in prerequisite
courses because they did not know those preliminary classes were needed.
If parents are aware of their children’s EL status; what the reclassification criteria is; or
about EL programming, they could determine when and whether a problem exists and begin
to mobilize resources to facilitate transitions to regular education programs. Parents’
understanding of their children’s EL status is very important so they can better support their
children. If schools provided parents with clear and understandable information on each
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performance level of the ELPAC, how to interpret each progress report, and how to work
with students to improve grades or behavior, ELL students would, with support from their
parents, have a better chance of improving their EL status. Research shows that “empowering
parents with timely, actionable information is among the most cost-effective and scalable
ways to improve student success” (Holland, 2016, para. 6).
Teaching English Learners
All teachers in California should be properly trained to work with EL students so that
they can meet their needs for learning. A report from the U.S. Department of Education
found that teachers may need additional support to effectively teach these students
(Educational Testing Service, 2021). Ilana Umansky,
an academic expert in education policy and practices as it relates to immigrant students,
bilingual students, and English learner students,” reported that “we're still in a situation
where a lot of content-area teachers. . .don't have a lot of professional training on
working with English-learners. (as cited in Mitchell, 2019b, para. 13)
STEM teachers have reported that they do not feel prepared to meet ELL students’ needs
and often lack professional development opportunities to develop the necessary skills to meet
these needs (U.S. DOE, 2019b). Professor Gigliana Melzi relates that the 2017 report from
the National Academies of Sciences, Engineering, and Medicine External “found that
teachers who work with English language learners are often underprepared for the job”
(Counseling@NYU Staff, 2018, “School Support for English Language Learners,” para. 4).
Melzi goes on to say that teachers need to be educated and “prepared to teach to the diverse
group of children” (Counseling@NYU Staff, 2018, “School Support for English Language
Learners,” para. 5; Mitchell, 2018; Walqui & Heritage, n.d.). Mitchell (2017, para. 1, 2018)
claims that schools fail to properly train the educators who teach those students. According to
Olsen (2014) half to three-quarters of LTELLs have spent 1 to 3 years in mainstream
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placements that do not offer services to ELLs. Olsen (2014) defines LTELLs as “students
who have been enrolled in U.S. schools for 6 years or more, do not have adequate English
skills and are struggling academically” (p. 4).
Long Term English Learners (LTELLs)
After over 10 years of accountability testing required by No Child Left Behind (NCLB),
California recognized LTELLs as students who persist in obtaining low scores on
accountability tests. In September 2012, California Assembly Bill (AB) 2193 was adopted
and it defined a LTELL as a student who has attended schools in the United States for 6 or
more years, has remained at the same level on a language proficiency test for 2 consecutive
years, and has achieved a score Far Below Basic (lowest level) or Below Basic on an
academic English language arts test. Currently, there has been a shift in terminology:
Students who have participated in dedicated English Language Development (ELD)
programs for 6 or more years without exiting and who have historically been designated as
LTELs are now considered long-term emergent multilinguals (LTEMs) (Yaafouri, 2021).
Identifying information resources available to parents may help them improve
opportunities for their ELL students. In addition, improving parent understanding of student
status and programs can increase parent solution-seeking and mobilization of available
resources that promote academic success (Augustin, 2018; Chrispeel & Gonzalez, 2006;
Mitchell, 2018; Stanton-Salazar, 1997), and, therefore, speed the reclassification of LTELL
students, allowing them access to regular education programs. Olsen (2010) recommended
that we
provide parents with the information needed to monitor the impacts of the schools’
services and programs for their children. This way parents will know whether their
children are progressing normatively and will allow all parents to play an active role in
helping shape their child’s education and future. (p. 4)
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Summary
Chapter II has presented a relevant background for this research study. Additionally,
the literature review included a discussion of (a) English Learner Families in the U.S. (a)
English Learner Language Policies and Programs, (c) Teaching English Learners in the U.S.,
and (d) Long Term English Learners (LTELs) Chapter III clarifies the research methods used
in this study.
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Chapter III – Methodology
Introduction
This chapter presents a description of the methods and procedures used in this research
endeavor. The chapter includes the following sections: purpose, research design, population
and sample, instrumentation, data collection procedures, data analysis, field study, interview
protocol, and limitations of the study.
Statement of the Purpose
There were two purposes in the study. The first purpose was to provide the opportunity to
Spanish-speaking parents of EL students at Esperanza Elementary School to voice their
perceptions policies, procedures, and programs related to ELLs. The second purpose was to
provide the opportunity to teachers from Esperanza Elementary to contribute their
perceptions regarding the policies, procedures, and programs related to ELLs.
Research Questions
The following are the research questions:
Research Question 1: What are the perceptions of Spanish-Speaking parents regarding
policies, procedures, and programs related to ELLs?
Research Question 2: What are the perceptions of teachers regarding policies,
procedures, and programs related to ELLs?
Research Design
This study was an exploratory, descriptive qualitative study because the researcher poses
general and allows participants to share their views without the restrictions of the
researcher’s perspective.
This method was appropriate to assess the perceptions of 10 parents and 10 teachers via
the Parent Interview Questionnaire (PIQ) and the Staff Interview Questionnaire (SIQ).
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Descriptive studies, according to Gay (1996), “involve collecting data in order to test
hypothesis or to answer questions concerning the current status of the subject of the study. A
descriptive study determines and reports the ways things are” (p. 249). Moreover, Issac and
Michael (1995), note that the purpose of descriptive research is to “describe systematically
the facts and characteristics of a given population or area of interest, factually and
accurately” (p. 50). Furthermore, the study was descriptive because it determined and
reported existing phenomena and measured what already existed. Additionally, the study was
exploratory because little to no previous studies were found during the literature search on
the same, or related topics (Davis-Perkins, 2016). Lastly, research questions in such studies
focus mainly on “what” questions (Yin, 2014).
This study will be a qualitative study with the purpose to voice Spanish-speaking parents’
perceptions about their elementary-age children’s English language proficiency and status;
what services are available for them to support their ELL children improve their English; and
examine what they are doing or plan to do to assist in enhancing their children’s English
language fluency. Through this study, 10 Spanish-speaking parents at Esperanza Elementary
had the opportunity to have their perspectives and experience heard. Furthermore, the
researcher planned to interview a group of 10 staff members including teachers, para
professionals and office staff. However, only teachers volunteered.
The purpose of these interviews was to establish their level of knowledge regarding the
process of identifying ELLs; what supports they provide Spanish-speaking parents; and what
supports parents of ELLs currently receive from Esperanza Elementary. This study may
enable educators at Esperanza Elementary to acknowledge whether or not they are offering
the information parents of ELL elementary-age children need to understand their children’s

30

English language proficiency and status. This study will present educators the opportunity to
learn what parents of elementary-age ELLs are saying about what they know and/or need so
they can better support and understand their elementary-age ELL’s English proficiency and
status. According to the CDE California Education Code §313, parents of ELLs are expected
to provide input via an opinion and consultation (CDE, 2019d, 2021) in the reclassification of
their children from being an ELL to an R-FEP.
The intent of the researcher is to explore and examine if Hispanic Spanish-speaking
parents do indeed participate in the reclassification of their children. The researcher has
observed that most parents repeat what the reclassification team is telling them and don’t
really understand what is going on. This study will show that parents do not give their
opinion; instead, they say what they are told by the reclassification committee addressing
them, even if they do not understand what they are being told in their own language.
Population and Sample
The population for this study were the teachers and parents of the approximately 225
identified EL Transitional Kindergarten (TK) through fifth grade students at Esperanza
Elementary. Eighty two percent of the ELLs at Esperanza Elementary speak Spanish (CDE,
2019a), thus, the study focused on Spanish-speaking parents of ELL children enrolled at
Esperanza Elementary. Esperanza Elementary is one of 18 elementary schools in the Piedras
Brillantes Union Elementary School District (pseudonym), located in an urban city in
northern California.
Ten Spanish-speaking parents from grade levels TK through fifth grade participated in
this study. The following are the number of parents that represented each grade level: TK
was one (n=1); Kindergarten was one (n=1); 1st grade was one (n=1); 2nd grade was two
(n=2); 3rd grade was one (n=1); 4th grade was one (n=1); and 5th grade was three (n=3).
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Ten certificated staff representing grade levels TK through fifth grade including, special
education, were the participants in this study. The following are the number of teachers that
represented each grade level: TK was one (n=1); Kindergarten was one (n=1); 1st grade was
one (n=1); 2nd grade was one (n=1); 3rd grade was one (n=1); 4th grade were one point five
(n=1.5); and 5th grade was one point five (n=1.5). There was one (n=1) Special Education
teacher representing a 2/3 combination class, and one (n=1) substitute teacher representing
TK – 5th grade.
Context of the Study
Esperanza Elementary is located in an urban city in northern California. It is one of 24
schools in the Piedras Brillantes Union Elementary School District, which serves students in
TK through eighth grade. Esperanza serves grades TK through fifth grade and has a
population of 223 students. The demographics at Esperanza Elementary are composed of
82.5% Hispanic, 12.1% Asian, 3.1% Filipino, 0.9% African American, 0.4% American
Indian or Alaskan Native, 0.4% Pacific Islander, and 0.4 White (CDE, 2019a, 2019b).
Esperanza’s enrollment for the 2018-2019 school year contained 57.4% ELLs, 17.9%
reclassified fluent English proficient, 4.5% I-FEP, 0.4% to be determined, and 19.7% English
only (CDE, 2019a, 2019b). The Student Poverty Free or Reduced-Price Meals (FRPM) Data
reported 79.8% of the students were eligible for the Free Lunch program and 11% were
eligible for the Reduced Lunch program, for a total of 90.8% students eligible for the FRPM
program; 90.8% were recipients of the free/discounted lunch at Esperanza Elementary (CDE,
2019b). Spanish is the language spoken by 81.56% of the ELLs at Esperanza Elementary.
Vietnamese is spoken by 2.21%, Mandarin (Putonghua) 1.87%, Arabic 1.53%, Filipino (or
Tagalog) 1.25%, 1.21% speak Cantonese, Korean0.81%, Punjabi 0.77%, Punjabi, Russian
0.76% and 0.69% speak Hmong (CDE, 2019a).
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Esperanza Elementary School is located near a Head Start Child Care agency and a
Kidango Center. It is in a busy neighborhood located near a few shopping centers that
include supermarkets, restaurants, and different banks. Although people can walk to where
they need to go, public transportation is easy to access. Esperanza Elementary is one of 18
elementary schools in the district. It is enclosed by a black fence. Parents and students can
only enter and exit campus through the front door of the school office or the front, main gate.
This front gate is opened at the start of the school day and at the time of dismissal in the
afternoon. The other gates are closed, chained, and locked all day except when vehicles, such
as the maintenance trucks or gardening machines, come onto campus.
Selection Criteria for the Sample
Parent Participants
The specific group of Spanish-speaking parents were the focus group of the study
because the majority (81.56%) of ELLs at Esperanza Elementary are Spanish speakers (CDE,
2019a), and all of the parents in this study had at least one child identified as an ELL. Once
the researcher secured 25 parents who agreed to participate in the study, a list of participants
was developed, according to their child’s grade level. From this list, the researcher selected a
random sample using the Information Flyer (Appendices A and B) with the selection criteria
listed below:
1. The parent must be Spanish speaking.
2. The parent must agree to volunteer in the study.
Staff Participants
The author invited 10 staff members from a total of 29 certificated and classified staff to
volunteer for this study. There were a total of 17 certificated staff members working at
Esperanza Elementary: ten general education teachers, three special education teachers, one
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speech teacher, two administrators, and one substitute teacher. There were 12 classified staff
members: one administrative assistant, one office assistant, one health clerk, one community
liaison, three special education paraprofessionals, two custodians, two cafeteria employees,
and one librarian. Due to COVID-19, the investigator was not able to address the certificated
staff at a staff meeting as originally planned nor was she able to address the classified staff
before or after school, or during their lunch hour as planned. Thus, the researcher composed
an email to all certificated and classified staff asking for volunteers for the study (Appendices
A, B, C, and D). Once the researcher secured 13 certificated staff members who agreed to
participate in the study, a list of participants was developed and coded.
From this list, the researcher selected a random sample using the Information Flyer
(Appendices A and B) with the selection criteria listed below:
1. Teachers must teach at Esperanza Elementary.
2. Teachers must be working with identified EL students.
In this part of the SIQ, teachers were asked to provide background information about
their age, teaching grade, ethnicity, and number of years teaching. The researcher used this
information to establish a descriptive profile of the teachers who participated in the study.
Instrumentation
To collect qualitative data, the researcher developed and utilized two instruments that
addressed the research questions and purpose of the study. The instruments were the (1) PIQ
(Appendices A and E), and (2) SIQ (Appendix F). The interviews were semi-structured. In
semi-structured interviews, there is no official predetermined order for questions, questions
are used flexibly, and are guided by a list of questions or main topics (Merriam & Tisdell,
2016).
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Parent Interview Questionnaire (PIQ)
The PIQ consisted of 20 questions. Section I of the PIQ was designed to build comfort
and trust with parents. These questions included information about their demographics (ages,
ethnicity, and level of education). Section II was designed to inquire about their perceptions
about programs or services available to parents of ELLs at the school that help them better
understand their children’s English language proficiency. Section III asked questions about
EL identification policies about assessment, language levels, and reclassification. Section IV
asked about information about the school in order to understand their children’s ELL
proficiency including translation and other supports. The last question thanked them for their
time and valuable information and asked if they would like to add anything before the
researcher ended the interview.
Staff Interview Questionnaire (SIQ)
The SIQ consisted of 15 questions. Section I of the SIQ was designed to gather
information about their roles and teaching background. Section II was designed to inquire
about their perceptions and knowledge of EL program policies including services available to
parents of ELLs at the school that help them better understand their child’s English language
proficiency. Section III asked questions about EL identification policies about assessment,
language levels, and reclassification. Section IV asked about information about the school in
order to understand their child’s ELL proficiency including translation and other supports,
and ways they supported EL students and parents. The last question thanked them for their
time and valuable information and asked if they would like to add anything before the
researcher ended the interview.

35

Field-Test Procedures
The PIQ (Appendices G and H) was field-tested by three volunteer parents. The SIQ
(Appendix F) was field tested by three volunteer staff members. The field test interviews
served two purposes. First, the questions were field tested via the three parent volunteers and
the three staff volunteers. Then their responses were reviewed by the researcher, and minor
modifications regarding clarity were made to the final versions of the PIQ and SIQ.
Specifically, the field test helped the researcher observe how well the participants understood
the questions, how confident they were in providing feedback, and how well they understood
the process. The feedback provided helped the researcher clarify the interview questions to
remove any bias and avoid leading questions.
Data Collection Procedures
Data collection procedures for this exploratory study are described in this section. Due to
the COVID-19 pandemic, face to face interviews were not possible. Thus, virtual interviews
of parents and staff were conducted by the researcher. Both parent and staff interviews were
conducted via Zoom appointments. Data collection occurred in two phases. The first phase of
data collection occurred between May, 2019 and June, 2019. The second phase the data was
gathered was within a 7-week period during October, 2020 through December, 2020.
All data collected was used to answer the two research questions in the most valid,
ethical, and succinct manner possible. Each interview was audio recorded and took
approximately 45 minutes to complete. The interviews were semi-structured using an initial
protocol, but also relied on the researcher to prompt, probe, and clarify as needed (see
Appendices I, J, K, for interview protocol). All participants were provided the consent forms
(L, M, N, and O) providing authorization to be interviewed and audio recorded as needed.
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Parent Interviews
The researcher, who is a native Spanish speaker (born in México), has a Bilingual/Cross
Culture with Spanish Emphasis Teaching Credential, and a bachelor’s degree in Spanish,
conducted the interviews in Spanish. Her knowledge and fluency of Spanish was a benefit to
her study as she read the interview questions to all parents.
All Hispanic Spanish-speaking parents of ELL students at Esperanza Elementary were
invited to volunteer for this study. The researcher had planned to address parents at the
school meetings for School Site Council, Parent Teacher Organization, English Language
Advisory Committee, and at before and after school or other evening events. However, due
to the COVID-19 shelter-in-place order, this was not possible. Thus, the researcher made
personal contact with the Hispanic Spanish-speaking parents that she knew personally due to
her previous role at the school and invited them to participate in the study. She contacted
these parents via telephone, text messaging, or Facebook.
Parents were provided the Information Flyer (Appendices A and B) with information
about the study. This flyer was emailed, texted, or provided via a manila envelope at their
front door. Once the researcher provided more information regarding the study, she asked
these parents to help recruit other parents to participate in the study, thus using a purposeful
sampling approach to data. Purposive sampling was used to identify and select research
participants (Yin, 2014) based on the purposes of this study. This type of sampling method
was determined to be the best means of obtaining relevant data to address the research
questions. Since purposive sampling provides information useful, that gives voice to
individuals who have not been heard for this study, extra Information Flyers (Appendices A
and B) were offered to the volunteering parents to hand out to other parents the contact
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information of the researcher. All parent participants signed the consent form (Appendices L,
M, and N) providing authorization to be interviewed and audio recorded.
Staff Interviews
This study included perceptions of staff from Esperanza Elementary. There is a pool of
28 certificated and classified staff members at Esperanza Elementary. Thirteen staff members
participated in the study. Three staff volunteers were a part of the field test, and 10 staff
volunteers were part of the actual study. The staff’s questionnaire (Appendix F) consists of
15 questions. Staff interviews were conducted by the researcher in English. All staff
participants signed the consent form (Appendix N) providing authorization to be interviewed
and audio recorded.
Organization of Data Analysis
Qualitative analysis for this study included: organizing the data, coding, and identifying
themes, representing the data and interpreting the findings.
The data analysis for the qualitative parent and staff interviews (PIQ and SIQ) were
organized and aligned with the research questions. The first section addressed the following
research question #1: What are the perceptions of Spanish-Speaking parents regarding
policies, procedures, and programs related to ELLs? The second sections addressed research
question #2: What are the perceptions of teachers regarding policies, procedures, and
programs related to ELLs? The next section of the data analysis addressed the following
research question: What are the perceptions of teachers regarding policies, procedures, and
programs related to ELLs?
The researcher created codes to describe, interpret and analyze the responses to the
interview questions (Brinkmann & Kvale, 2009), creating themes. The data collection tool
(Appendices O and P) was used to collect this data. Aggregated responses were reviewed,
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common themes were sought, and the responses were organized in a manner so that they
could be compared to the responses associated with the research questions. This was done to
ensure that the research questions (Appendix Q) were, in fact, being addressed. The
investigator also used charts and color coding to support analysis and organizations.
The researcher set up a data accounting spreadsheet as the data collection tool
(Appendices O and P) by question and by participant. On the data collection tool, participants
were identified as P1 though P13 (including the field study participants) and the questions
were identified as PIQ #1 through PIQ #20.
Limitations
The size of the sample was one of the primary limitations of this study. Due to the
COVID-19 pandemic, it was difficult to recruit parents because personal contact was not
possible. A second limitation was the lack of technology that limited parent access and
internet connection.
Summary
Chapter III described the methodology for this study. The next chapter, Chapter VI, will
present the findings of the research for this study. Chapter V will present key findings,
conclusions, and recommendations for future research.
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Chapter IV: Key Findings
Introduction
Chapter IV provides the data discovered and analyzed from the raw data collected for this
study. The findings are presented and discussed under each of the two research questions.
Purpose of the Study
The purpose of the study was two-fold: (1) to provide the opportunity to Spanishspeaking parents of EL students at Esperanza Elementary School to voice their perceptions
and knowledge regarding what perceptions they had regarding policies, procedures, and
programs related to ELL; (2) to provide the opportunity to staff members from Esperanza
Elementary to contribute their perceptions regarding the policies, procedures, and programs
related to ELLs?
Research Questions
The questions for the study are as follows:
Research Question 1: What are the perceptions of Spanish-Speaking parents regarding
policies, procedures, and programs related to ELLs?
Research Question 2: What are the perceptions of teachers regarding policies, procedures,
and programs related to ELLs?
Sample Profile
The sample included 20 participants who were interviewed in the study: 10 Spanishspeaking parents and 10 teachers from Esperanza Elementary in Santa Clara County. Table 2
presents a profile of the parents by students’ grade.
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Table 2
Parents by Students’ Grade
Grade
Parents
TK
1
K
1
1st
1
2nd
2
3rd
1
4th
1
5th
3
Note: N=10
Data were collected from the end of May 2019 through the end of December 2020. As
noted in Table 2, all grades from TK through fifth grade were represented by the parents. The
fifth grade was represented by three parents, second grade was represented by two parents,
and the rest of the grades were represented by one parent each. Table 3 presents a profile of
the teachers in this study.
Table 3
Teacher Participants’ Profile
General Ed SDC
Title
1
0
Teacher
1
0
Teacher
1
0
Teacher
1
0
Teacher
0
1
Teacher
1
0
Teacher
1
0
Teacher
1
0
Teacher
1
0
Teacher
1
0
Teacher
Note: N = 10

Grade
TK
K
1
2
2/3
3
4
4/5
5
Substitute

Years Teaching
30
5
21
7
2
20+
1
18
22
30+

All but one teacher represented the general education program. One teacher represented
the Special Education Day Class program. As displayed in Table 3, the teachers’ experience
varies from one year to more than 30 years. All grades from Transitional Kindergarten
through 5th grade were represented by the teachers. The 10 teachers represented the grade
they were teaching at the time of the study. Note, two teachers taught a combination class,
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one taught a 2/3 (second and third) grade class and the other taught a 4/5 (fourth and fifth)
grade class.
Data Analysis
Analysis of qualitative data was organized and aligned with the two research questions.
Open-ended questions from the qualitative data (interviews) were analyzed, as they
expressed parents’ and teachers’ perceptions. The seven phases of data analysis (Marshall &
Rossman, 2006) were applied in the analysis of the data. The seven phases included; (a)
organizing the data; (b) immersion in the data; (c) generating categories and themes; (d)
coding the data; (e) offering interpretation through analytic memos; and (f) searching for
alternative understandings.
Analysis of the qualitative data was organized and aligned with the research questions.
The first section addressed the first research questions: (1) What are the perceptions of
Spanish-Speaking parents regarding policies, procedures, and programs related to ELLs?
And the second section addressed the second research questions: (2) What are the
perceptions of teachers regarding policies, procedures, and programs related to ELLs?
Presentation of Data
The qualitative data for each research question are presented in this section. The data
from the parent interview are presented first. The data from the teachers are presented next.
The data from the parent and teacher interview were then examined for similarities and
differences. Triangulation with previous studies in the literature was also used in the
discussion of the data.
Demographic Profile of the Sample
The demographic information on the interviews was analyzed first. The interview data on
the demographics of each participant is shown in the tables below. Table 4 displays the
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parent demographic information. As noted in Table 4, of the parents interviewed, there were
nine female and one male (n = 10). One hundred percent (10 of 10) parents identified
themselves as Hispanic or Latino.
Table 4
Demographic Profile of the Parent Sample
Characteristics
Category
Gender
Male
Female
Ethnicity
Hispanic or Latino
Other
Decline to State
Country of Birth
Honduras
México
San Salvador
USA
Other
Years in USA
10 – 20 years
21 – 30 years
31 – 40 years
41 + years
Education
College Degree
Some College
High School Diploma
Some High School
Elementary (1-6)
Some Elementary
No Schooling
Note: N=10

# of Responses
1
9
10
0
0
1
7
1
1
1
1
5
2
2
6
1
0
2
0
1
0

% of Responses
10%
90%
100%
0%
0%
10%
70%
10%
10%
10%
10%
50%
20%
20%
60%
10%
0%
20%
0%
10%
0%

While 9 of 10 parents were born in a foreign country, only one parent was born in the
United States; another parent reported having lived in the United States between 10 to 20
years. Five parents have lived in the U.S. between 21 of 30 years, two have lived in the U.S.
between 31 to 40 years, and two have lived in the U.S. 41 years or more. Six parents reported
having a college degree, one had some college, two had some high school, and one parent
had some elementary school.
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Table 5 discloses the Demographic Profile of the Teacher Sample that participated in this
study. As displayed in Table 5, 10 of 10 teachers were female. Five identified themselves as
Hispanic or Latino, and five identified themselves as White. Six of ten identified themselves
as having been born in California; one was born in Minnesota; and three were born in
México. As far as teaching experience, two of ten had taught between 1 to 5 years; two had
taught between 6 and 10 years; one taught between 16 and 20 years; three had taught 21 to 25
years; one teacher taught between 26 and 30 years; and one taught more than 31 years.
Table 5
Demographic Profile of the Teacher Sample
Characteristics
Category
Gender
Male
Female
Ethnicity
Hispanic or Latino
White
Other
Decline to state
Birth Place
California, USA
Guadalajara, México
Mexico City, México
Minnesota, USA
Teaching Experience
1 - 5 years
6 – 10 years
11 – 15 years
16 – 20 years
21 - 25 years
26 – 30 years
31 + years
Note: N = 10

# Responses
0
10
5
5
0
0
6
2
1
1
2
2
0
1
3
1
1

% Responses
0
100%
50%
50%
0%
0%
60%
20%
10%
10%
20%
20%
0%
10%
30%
10%
10%

Comparison of Parent and Teacher Demographics
Table 6 is a comparison of the 10 parent and 10 teacher demographics. As noted in
Table 6, there was little disparity between the data. There was only one male participant in
the study. He pertained to the parent population. There were no males in the teacher
population. Thus, 9 of 10 parent participants were female. Table 6 demonstrates that there
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Table 6
Comparison of Parent and Teacher Demographics
Parents
Teachers
Frequency of Responses
Category
Number/ Percent
Gender
Male
1/10%
0/0%
Female
9/90%
10/100%
Ethnicity Hispanic or Latino 10/100%
5/50%
White
0/50%
5/50%
Other
0/0%
0/0%
Decline to state
0/0%
0/0%
Note: N=10
were 10 of 10 parents that identified themselves as Hispanic or Latino. There were 10 female
teachers in this study. Five of ten teachers identified themselves as Hispanic or Latino and 5
of 10 classified themselves as White.
Findings and Discussion of Research Question #1
What are the perceptions of Spanish-speaking parents regarding policies,
procedures, and programs related to ELLs?
Table 7 Illustrates the frequency of response regarding parents’ knowledge about
policies, procedures, and programs as they relate to ELLs. Research shows that “empowering
parents with timely, actionable information is among the most cost-effective and scalable
ways to improve student success” (Holland, 2016, para. 6). According to researchers, parents
are unaware of their children’s educational status (Augustin, 2018; Gándara & Rumberger,
2009; Gándara et al., 2003; Olsen, 2010, 2014; Stanton-Salazar, 1997; Valadéz, 2002;
Valenzuela, 2010).
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Table 7
Perceptions of Parents Regarding Policies, Procedures, and Programs Related to ELLs

POLICIES
Home Language Survey (HLS)
Reclassification (State Definition)
English Language Proficiency Assessment in
California (ELPAC) Content
PROCEDURES
English Language Proficiency Assessment in
California (ELPAC) (Knowledge of Level
Proficiencies)
Knowledge of the process to Identify an EL
Reclassification (Knowledge of criteria for
reclassification)
Reclassification (Knowledge of process for
reclassification)
PROGRAMS
Knowledge of English Language Development
Program used at Esperanza Elementary
Note: N=10

Frequency of Response Yes
Number/Percent

Frequency of Response (No/Don’t Recall)
Number/Percent

4/40%
2/20%

6/60%
8/80%

1/10%

9/90%

5/50%

5/50%

3/30%

7/70%

2/20%

8/80%

0/0%

10/100%

0/0%

10/100%

English Learner Language Policies
Home Language Survey. When students are first enrolled in a U.S. school, the Home
Language (HLS) form is part of the required registration packet for every child enrolled. The
completion of this form is the first step to be taken to identify a student as an ELL. The HLS
has been used to determine student language background by educators for nearly 80 years
(Bailey & Kelly, 2010; Zirkel, 1976). PIQ #9 (see Appendix G) asked parents if they had
ever completed an HLS form, as displayed in Table 7, 4 of 10 replied they had completed the
HLS, while 6 of 10 indicated ‘no’, they did not know or could not remember.
In sharing their perceptions regarding the HLS, parent P10 stressed, “Sí, sí lo llené. . .
cuando empieza uno la escuela, le dan a uno un montón de papeles y nomas le dicen a un
llénenos y los tiene que entregar para tal fecha, pero específicamente no, no le dicen este es
para esto o para esto” [Yes, I did complete it . . . when one starts school, they give us a bunch
of papers and they just tell us to fill them out and return them by this date. But specifically
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no, they do not tell us it’s for this or for that]. Parent P13 established she had completed the
HLS but revealed that she was told that the HLS was for them to know which language to use
to communicate with her, “me explicaron que era para saber en qué lenguaje se podían
comunicar conmigo.”
Reclassification (State Definition). Parent P8 said, “Para mí personalmente,
reclasificación significa que ya seria, en vez de español su primer lenguaje sería inglés. Y a
lo mejor lo califican a ese nivel que el ya, como que es, el entiende más el inglés que el
español.” Parent P13 testified, “¿Reclasificación? ¿Quizás será una segunda oportunidad?
Como cuando alguien no queda la primera vez que hacen conteo, una clasificación sería en
una segunda prueba.” In translating the statements above, parent P8 thinks it means that
ELLs no longer need English language development and will be enrolled in a class that is in
English only. Parent P13 attests that she thinks the students may be getting a second
opportunity.
English Language Proficiency Assessment in California (ELPAC) Content. Table 7
demonstrates that only one parent evidenced that she was familiar with the content of the
ELPAC. However, 9 of 10 parents were not familiar with the content of the ELPAC. Parents
P4, P7, P8, and P10 confessed they didn’t know, had no idea or were not sure of the contents
in ELPAC. P2 was confused as she responded how she observed the teacher working in
groups. P6 remember that they were told the test was going to change but that no explanation
was provided to them as to why. Parent P11 confessed she only knew that it was a test to
classify the students but was unfamiliar with the test. Parent P12 described part of the process
to reclassify a student but did not mention the ELPAC. Parent P13 appeared to be lost; she

47

replied, “¿Esos exámenes los reciben todos los niños? No tengo bien esa información.” [Do
all students take those test? I don’t correctly have that information].
English Learner Language Procedures
English Language Proficiency Assessment in California (ELPAC) (Knowledge of
Level Proficiencies). PIQ #14 (see Appendix G, PIQ #14) asked parents if they knew the
level of English their child needed to be on in order to be reclassified as an R-FEP. This
question referred to the proficiency level on ELPAC. Voicing some of the parents’
perception, parent P2 expressed, she thought it was a 98%, “Exactamente no le, no le sabría
decir en qué número... ah, no sé si sea un noventa y ocho por ciento (98%). No, no estoy bien
segura.” While parent P4 thinks it is an “A,” parent P7 indicated, ‘sin conocer los niveles, eh
entonces no puedo contestar esa pregunta porque no sabría qué nivel es el adecuado.” She
stated not knowing what the levels are and cannot say what the adequate level is. Parent P13
confessed, “Ése es un dato que yo no conozco y que debo de aprender.” [That is something I
do not know but I should know].
Knowledge of the Process to Identify an ELL. PIQ #8 asked parents to share how their
child was identified as an ELL. Table 7 demonstrates that 3 of 10 parents knew how their
child was identified as an ELL. However, 7 of 10 parents had no idea. Parent P6 proclaimed,
“Nos dieron un cuestionario al principio cuando yo anoté a mis hijos en la escuela. . . en el
cual nos pedían cuál era el primer idioma de nuestros hijos. Y el primer idioma, lógico, en
casa era el español. Por eso es que los catalogaron como de inglés como segunda lengua o
aprendices de inglés.” [They gave us a questionnaire when we enrolled our child in school
and it asked what our children’s first language was. The first language, logically, was
Spanish. That is why they were categorized as second language learners or English language
learners]. Parent 13 exclaimed that her child was identified as an ELL because her daughter
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didn’t speak any English her language was Spanish. “Fue identificada porque ella no hablaba
nada de inglés y fue, su lenguaje era español.”
Reclassification (Knowledge of Criteria for Reclassification). Table 7, reveals that 2
of 10 parents were familiar with the criteria used to reclassify an ELL. However, 8 of 10
parents were not sure or had no idea, yet they understood the criteria used to identify their
child as an ELL.
Reclassification (Knowledge of Process for Reclassification). PIQ #13 (see Appendix
G, PIQ #13) asked parents to share their understanding of the word “reclassification.”
Table 7 shows 2 of 10 parents were able to define the word “reclassification” while 8 of 10
admitted to not knowing what it meant. As evidenced in Table 7, 8 of 10 parents were not
familiar with the reclassification process.
English Learner Language Programs
Knowledge of English Language Development Program Used at Esperanza
Elementary. The study also requested parents to describe the type of English program (PIQ
#17) (see Appendix G, PIQ #17) their child was enrolled in. Table 7 illustrates that 10 of 10
parents could not identify the English Language Development program their child was
receiving. Therefore, they did not know what type of instruction was provided to their
children. Parent responses varied from “It’s a general program” (es el studio general) to
thinking it was the “normal” program (es el normal, creo). Parent P6 testified, “Pues, lo que
tengo entendido es que ellos tienen el programa CELDT y también hay consejeros que les
ayudan, les dan apoyo cuando los niños necesitan. Lo mismo que sus maestros también.”
Parent P10 responded, “¿En qué tipo de programa? No tengo idea. Ni siquiera sabía que
estaban en tipos de programas de inglés. No sé.” [What type of English program? I have no
idea. I didn’t even know they were in types of English Language programs. I don’t know].
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Parent P12, expressed, “Yo pienso que deberían de explicarnos cuanto inglés saben y
cuanto no saben para que uno entienda porque a veces uno no, como dicen que ya están listos
pero uno dice pues, como uno no sabe tampoco el inglés, pues uno los escucha y dice pues a
lo mejor ya están listos a mejor no, pero nomás les dicen que ya están listos y ya.” [I think
they should explain to us how much English they know or don’t know, so that we can
understand because sometimes they just tell us that they are ready, since we do not know
English, we just say, well if they say they are ready, we just listen to them and say maybe they
are ready maybe they are not, they just tell us that they are ready and that’s it].
Findings and Discussion of Research Question #2
What are the perceptions of teachers regarding policies, procedures, and programs
related to ELLs?
Teachers were asked questions regarding English language policies, procedures, and
programs as they are related to ELLs. Many teachers are not equipped with the skills and
knowledge to properly educate English-learners (Mitchell, 2020a). Researcher Ilana
Umansky reported, “We're still in a situation where a lot of content-area teachers . . . don’t
have a lot of professional training on working with English-learners" (as cited in Mitchell,
2019a, para. 13). It was reported that “teachers who work with English language learners are
often underprepared for the job” (Counseling@NYU Staff, 2018, para. 4).
Table 8, reveals the teacher responses regarding their perceptions of policies, procedures,
and programs related to ELLs. The data are presented in this section.
English Learner Language Policies
Home Language Survey. The researcher also wanted to investigate what the perceptions
of teachers at Esperanza Elementary were regarding the policies, procedures, and programs
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Table 8
Perceptions of Teachers Regarding Policies, Procedures and Programs Related to ELLs

POLICIES
Home Language Survey
Reclassification (State Definition)
English Language Proficiency Assessment in
California (ELPAC) Content
PROCEDURES
Reclassification (Knowledge of process for
reclassification)
Reclassification (Knowledge of criteria for
reclassification)
English Language Proficiency Assessment in
California (ELPAC) (Knowledge of Level
Proficiencies)
Knowledge of the process to Identify an ELL
PROGRAMS
Knowledge of English Language
Development program used at Esperanza
Elementary

Frequency of Response
-Yes
Number/Percent

Frequency of Response
-(No/Don’t Recall)
Number/Percent

0/0%
0/0%

10/100%
10/100%

0/0%

10/100%

9/90%

1/10%

0/0%

10/100%

0/0%

10/100%

0/0%

10/100%

0/0%

10/100%

related to ELLs (see Appendix Q, Research Question #2). Ten (10) teachers were asked
questions #3 through were 10 of 10 parents that identified themselves as Hispanic or Latino.
There were 10 female teachers in this study. Five of ten teachers identified themselves as
Hispanic or Latino and 5 of 10 classified themselves as White.
Teacher S10 expressed, “I don't know if I've ever seen one, to be honest. A home
language survey form? I don't know. Sorry. I don't know if our district has one.” Teacher S11
reported, “So that's the survey that we provide to the parents for them to put what's the
primary language that they speak at home, or what language they prefer for the information
that goes home for them to... like if they want a letter to be in English or in Spanish, or the
information that they receive from the school, what's their preferred language?” and teacher
S13 confessed, “I am aware of it, that it exists. But now I realize that 20 years ago, I was
never trained, I want to say properly what this whole process was.”
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Reclassification (State Definition). As demonstrated in Table 8, 10 of 10 of the teachers
did not know the state definition for the word “reclassification.” SIQ #6 asked teachers to
share what they thought about what “reclassification” means in the context of ELs (see
Appendix F, SIQ #6). Teacher S2 affirmed, “So, reclassification means that with not just
testing, but if a teacher knows that a student is the same, like an English-only student, if their
language is the same, like they have the same vocabulary, they're testing high, everything the
same, like a native speaker.” Teacher 10 replied, “Well, reclassification in my opinion means
they have gone up a step. They start out... Not they, but a child has a possibility of starting
out at zero level, which means zero understanding, and then moving on up to a five, which is
complete fluency, such as a regular English speaker.”
English Language Proficiency Assessment in California (ELPAC) Content. IQ #5
asked teachers to share what they knew about the ELPAC (see Appendix F, SIQ #5). Table 8
indicates that 10 of 10 of the teachers did not know the content of the ELPAC. Teacher S6
admitted, “So, I do not know too much about the tests since I am a kindergarten. I go
between TK and kindergarten. I have not taken the time to really dive into that, since it does
not apply to my students.” Teacher S8 confessed, “I’ve never personally seen it, heard it, I'm
just given the scores. Sometimes they surprise me, to be honest, and I'm not quite sure
sometimes what specifically they're scoring on.” Teacher S13 proclaimed, “It's much more
difficult than the whole structure of this program. And I know they also changed the names
of the levels. I went to one, but it was just overwhelming for us, especially with just one
training. And that was it. It was like, I don't know. It was just like a two-hour kind of
training, and it was pretty overwhelmed, especially when it's at the end of the school year
that you already are looking forward to summer.”
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English Learner Language Procedures
Reclassification (Knowledge of Process for Reclassification). Table 8 indicates that 9
of 10 teachers had a pretty good idea regarding the process to reclassify an ELL, while only 1
of 10 had no familiarity. However, the responses the teachers provided were not accurate as
demonstrated here. Teacher S2 professed, “I know there's another route where if a teacher
has proof, if she has worked on work that she does or assessments that she does and shows
proof of work, then you can make a case and also reclassify children that way, not just based
on testing.” Teacher S5 declared, “I think it's confidential. Maybe that's why we've never
been retrained on it or exposed to it.” Teacher S7 asserted, “They would show proficiency in
each of the area . . . their listening and speaking, the reading and comprehension . . . would
be measured with what the district deems appropriate as an additional measure.” Teacher S8
emphasized, “There is a form that you fill out, and you have a part as a classroom teacher in
saying yes or no.” Teacher S10, “Well, the instruments are, they're given an oral test and then
they're given an actual written test.”
Reclassification (Knowledge of Criteria for Reclassification). Table 8 demonstrates
that 10 of 10 teachers did not know the criteria for reclassification. Teacher S2 indicated,
“The main criteria is always, are they testing well? In the state tests, are they passing?”
Teacher S5 testified, “That I don't know, because like I said earlier, I've never administered it
and I've never actually seen it or have been given a copy.” Teacher S6 confessed, “The
criteria... I do not know the specific criteria, but again, if I had to just, with my knowledge of
education would be, they have to be able to speak it, write it, and identify it. I guess.”
English Language Proficiency Assessment in California (ELPAC) (Knowledge of
Level Proficiencies). “The State Board of Education (SBE) approved the use of the ELPAC
Overall Performance Level 4 as the statewide standardized ELP criterion for reclassification”
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(CDE, 2020d). Table 8 illustrates that only 3 of 10 teachers knew the proficiency levels of
the ELPAC but 7 of 10 were not familiar with them. Here are some examples of the
responses teachers provided. Teacher S1 corroborated, “It seems to me based on data that I've
seen come across over the many years, if they have district data that shows that they are
doing fine academically or good enough academically, that that could help sway their overall
abilities.” Teacher S5 asserted, “I'm not too sure about it. I think there's four levels or five
levels, and it's once that they're at the fourth level that they're considered proficient, I think.”
Teacher S7 replied, “So my understanding is that they need to be above a level three, because
three be the highest levels you could be in an ELPAC.” Teacher S11 acknowledged, “I don't
know when they changed it, I think it was fourth or fifth. I think it's the fourth level.”
Knowledge of the Process to Identify an ELL. Table 8 shows that 10 of 10 teachers
were not able to identify the process used to identify an ELL. Although teachers had some
idea of how ELLs are identifies as ELLs, their responses were not totally accurate. For
example, Teacher S1 substantiated, “It's always been my understanding that if there is a
second language at home, that they are automatically classified as an English-language
learner.” Teacher S10 attested, “To be officially designated English language learners, they
are tested orally for their ability to read, write, and understand English.” Teacher S11
declared, “Okay, so the students who are speaking a second language, they identify them
with... English Language Learners, because they are learning a second language, like if their
first language at home is Spanish, they're identified as an English second language learner.”
Teacher S12 exclaimed, “Okay, so my understanding is that students who speak a different
language at home or recently moved to the United States and are not yet proficient in English
are typically classified as English language learners.”
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English Learner Language Programs
Knowledge of English Language Development Program Used at Esperanza
Elementary. Table 8 reveals that 10 of 10 teachers were not aware of what English
Language Instructional Program was used at Esperanza Elementary. Therefore, these
teachers did not know what kind of English language instruction they were supposed to be
teaching to their ELL students. Teacher S1 testified, “There is an English language
development component tied into our English language arts program. I wouldn't say that we,
as a school or even as a district, really devote ourselves to true English language time
anymore in the classroom.” Teacher S6 declared, “I think this school, the English language
programs that they offer would be... You know, I don't think there is any.” Teacher S8,
proclaims, “We have an ELD program that we are supposed to be using. But, we had not
specifically been trained on that.” Teacher S11 confessed, “English language programs?
Right now, I don't know of any. I'm not familiar with any English program.” Teacher S13
alleged, “Benchmark. That's what I use. Part of it is benchmark, but we use a lot of, I want to
say, supplements. And every year it depends what principal comes.”
A Comparison of the Findings
English Learner Language Policies
A comparison was made about the perceptions of parents and teachers regarding policies,
procedures, and programs related to ELLs. Data were gathered from interviews to determine
their level of knowledge about ELLs. The findings revealed that, while teachers are supposed
to be more informed and prepared to teach ELLs, compared to the parents in this study,
except for the knowledge of process for reclassification, the teachers in this study were
lacking knowledge as much or more than the parents. Table 9 displays a frequency of
response from the interviews.
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Home Language Survey (HLS). In general, Table 9 reveals that parents and teachers
had different perceptions. In terms of knowledge of policies related to ELLs, the parents
reported 4 of 14 were very familiar with the HLS, whereas teachers conveyed they had
Table 9
Parent and Teacher Perceptions Regarding Policies, Procedures, and Programs Related to
ELLs

POLICIES
Home Language Survey
Reclassification (State Definition)
English Language Proficiency Assessment in
California (ELPAC) Content
PROCEDURES
English Language Proficiency Assessment in
California (ELPAC) (Knowledge of Level
Proficiencies)
Knowledge of the process to Identify an EL
Reclassification (knowledge of criteria for
reclassification)
Reclassification (knowledge of the process for
reclassification)
PROGRAMS
Knowledge of English Language Development
Program used at Esperanza Elementary
Note: N=10

Frequency of Response
- Yes
Number/Percent
Parents
Teachers

Frequency of Response
- No/Don't Recall
Number/Percent
Parents
Teachers

4/40%
2/20%

0/0%
0/0%

6/60%
8/80%

10/100%
10/100%

1/10%

0/0%

9/90%

10/100%

5/50%

3/30%

5/50%

7/70%

3/30%

0/0%

7/70%

10/100%

2/20%

0/0%

8/80%

10/100%

2/20%

9/90%

8/80%

1/10%

0/0%

0/0%

10/100%

10/100%

0 of 10 familiarity with the HLS. To confirm these results, 6 of 10 parents were less familiar
with the HLS and also teachers were 10 of 10 less familiar with the HLS.
Reclassification (State Definition). As evidenced by Table 9, 2 of 10 parents were more
familiar with the state definition of reclassification than the teachers. Zero percent of the
teachers were familiar with the state definition of the word “reclassification.”
English Language Proficiency Assessment in California (ELPAC) Content. Table 9
indicates that only 1 of 10 parents were familiar with the contents of the ELPAC compared to
0 of 10 teachers being familiar with the ELPAC.
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English Learner Language Procedures
English Language Proficiency Assessment in California (ELPAC) (Knowledge of
Level Proficiencies). Table 9 indicates that 5 of 10 parents were familiar with the
proficiency level of the ELPAC and 5 of 10 were not. Although 3 of 10 teachers were
familiar with the proficiency levels of the ELPAC, 7 of 10 teachers were not familiar with
the proficiency levels of the ELPAC.
Knowledge of the Process to Identify an English Learner (EL). In ascertaining how a
student is identified as an ELL, while 3 of 10 parents stated "yes,” they knew how an ELL
was identified or had some idea of how they were identified as ELLs, 10 of 10 teachers
reported they had some idea regarding the process but were not completely able to describe
the process.
Reclassification (Knowledge of Criteria for Reclassification). In order to be
considered for reclassification, ELL students need to score a high English language
proficiency level on the ELPAC. They must meet the three criteria required by the State
Department (CDE, 2021). When parents were asked regarding the criteria to reclassify an
ELL, Table 9 indicates that only 2 of 10 could identify the criteria. Compared to the parents,
0 of 10 teachers demonstrated they were familiar with the criteria.
Reclassification (Knowledge of the Process for Reclassification). In reference to the
reclassification process, as noted in Table 9, 2 of 10 parents were familiar with it compared
to 9 of 10 teachers. One of ten teachers were not familiar with the process to reclassify an
ELL.
English Learner Language Programs
Knowledge of English Language Development Program Used at Esperanza
Elementary. The type of English language program an ELL student is placed in is important
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to their progress in learning English. As demonstrated in Table 9, 10 of 10 parents and 10 of
10 teachers did not know what type of English language program was being used at
Esperanza Elementary School. The parents were not able to specify what type of English
language program their child was enrolled in, and the teachers were not able to identify what
English program they were supposed to be teaching to their EL students.
Summary of Key Findings
The analysis of the data resulted in the following key findings. These key findings were
determined important according to the frequency of response from the qualitative data. The
narrative is intended as a summary of key findings.
Policies, Procedures and Programs
Most Latino parents care about the education of their children and want to actively
participate in their academic success (Darling-Hammond et al., 2019; Lloyd & Mitchell,
2020; Yosso, 2005). However, student trajectory research suggests that parents of struggling
EL students are unaware of their children’s educational status (Augustin, 2018).
1. Parent knowledge about the policies, procedures and programs related to ELLs was
limited.
a. Limited Knowledge Regarding Policies. Four of ten (4 of 10) of the parents
were familiar with the HLS but 6 of 10 were not; only 1 of 10 was familiar
with the ELPAC but 9 of 10 were not; and 2 of 10 parents knew what
“reclassification” meant but 8 of 10 had no knowledge.
b. Limited Knowledge about Procedures. Two of ten (2 of 10) parents were
familiar with the process for reclassification but 8 of 10 were not sure; 2 of 10
were familiar with the criteria used to reclassify an ELL but 8 of 10 had no
idea; 5 of 10 had knowledge of the proficiency levels of ELPAC but 5 of 10
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could not remember, didn’t know, or had no knowledge; and 3 of 10 parents
were familiar with the process used to identify an ELL but 7 of 10 had no
awareness.
c. Limited Knowledge about ELL Programs: Ten of ten (10 of 10) parents had
no idea what type of English language instructional program their child was
receiving at Esperanza Elementary. Nine of ten (9 of 10) parents were
unaware of any information provided to them so they could better understand
their children’s English language proficiency and status.
2.

Teacher knowledge about policies, procedures and programs related to ELLs was
inadequate.
a. Limited Knowledge about Policies: Ten of ten (10 of 10) teachers were not
able to describe the HLS. They were not able to provide the state definition
for the term “reclassification.” Neither were they able to identify the contents
of the ELPAC.
b. Strong Knowledge of Procedures. Nine of ten (9 of 10) teachers were familiar
with the reclassification process but ten (10 of 10) were not able to identify
the criteria used for reclassification; 10 of 10 could not describe the ELPAC
proficiency levels; and 10 of 10 could not describe the process used to identify
an ELL student.
c. No Knowledge of Adopted ELL Programs: Ten of ten (10 of 10) of the
teachers did not know the type of English program adopted at Esperanza
Elementary or their district.
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Overview
Chapter V presents a summary of the key findings and conclusions that can be drawn
from these findings, recommendations for further research, and implications for action.
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Chapter V: Conclusions, Discussion, Implications, and Recommendations
Introduction
This chapter includes the purpose of the study and research questions. Chapter V
summarizes the key findings and offers conclusions in conjunction with a discussion
generated from the key findings. Implications and recommendations for future actions are
also presented.
Purpose of the Study
There were two purposes in the study. The first purpose was to provide the opportunity to
Spanish-speaking parents of ELL students at Esperanza Elementary School to voice their
perceptions regarding policies, procedures, and programs related to ELLs. The second
purpose was to provide the opportunity to teachers from Esperanza Elementary to contribute
their perceptions regarding the policies, procedures, and programs related to ELLs.
Research Questions
The study addressed the following research questions:
Research Question 1: What are the perceptions of Spanish-Speaking parents regarding
policies, procedures, and programs related to ELLs?
Research Question 2: What are the perceptions of teachers regarding policies, procedures,
and programs related to ELLs?
Summary of Key Findings
The summary of key findings for research questions 1 and 2 describe the perceptions of
parents and teachers regarding policies, procedures, and programs related to ELLs. Key
findings were determined in two ways: (1) a frequency of response of at least one-half of the
participants responding with both positive and negative responses, and (2) related studies
discussed in the literature review in Chapter II. The narrative is intended as a summary of the
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findings but does not contain a complete listing of the data presented and discussed in
Chapter IV.
1. Parent knowledge about the policies, procedures, and programs related to ELLs
was limited.
a. Limited Knowledge Regarding Policies. Four of ten (4 of 10) parents were
familiar with the HLS, but 5 of 10 were not familiar with the HLS; only 1 of
10 was familiar with the ELPAC, but 9 of 10 were not; and 2 of 10 parents
knew what “reclassification” meant but 8 of 10 had no knowledge.
The following responses are examples of the data provided by the parents. Parent P1
noted, “Cuando la llené no me explicaron ni me ayudaron a llenar la forma.” [When I filled it
out no one helped me complete the form], Parent P10 proclaimed, “A veces uno no sabe si los
está llenando bien pero no, no le ayudan a uno, nomás nos dan lo paquetes y hay uno que se
hagan bolas.” [Sometimes one doesn’t know if we are filling them out properly but no, they
do not help us, they just give us the packets and do not help us, they just give us the packets
and everyone needs to fend for themselves].
Literature indicates that Spanish-speaking parents, like all parents in general, want to help
their children improve academically (Boutin-Martínez et al., 2019; Goldsmith & Kurpius,
2018; University of Plymouth, 2019). If parents are aware of their children’s ELL status,
what the reclassification criteria are, or about EL programming, they could determine when
and whether a problem exists and begin to mobilize resources to facilitate transitions to
regular education programs.
b. Limited Knowledge about Procedures. Table 6 demonstrates that 2 of 10
parents were familiar with the process for reclassification but 8 of 10 were not
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sure; 2 of 10 parents were familiar with the criteria used to reclassify an ELL
but 8 of 10 were not familiar with the levels; 5 of 10 had some knowledge of
the proficiency levels of ELPAC but 5 of 10 could not remember, didn’t
know, or did not have any knowledge of the ELPAC levels; and 3 of 10
parents were familiar with the process used to identify an ELL but 7 of 10 had
no awareness.
Regarding the policies related to ELLs, parents shared that they were not provided
accurate information regarding the HLS. Parent P 13 exclaimed, “Se me hace que me
explicaron que era para saber en qué lenguaje se podían comunicar conmigo para hacer la
información más efectiva.” [I think they explained to me that it was for them to know in
which language I preferred for them to communicate to me would be more effective]. In
reference to the ELPAC Content, parent P6 reiterated,” Sí recuerdo que dijeron que habían
reemplazado el programa CELDT por el de ELPAC. Pero en realidad, no, no nos explicaron
exactamente qué es lo qué, cuál es la diferencia o por qué lo reemplazaron.” [Yes, I
remember that they explained to us that they had started the CELDT for the ELPAC. But, in
reality, no, they did not explain to us what was the difference was or why they replaced it].
Responding to their knowledge about the state definition for reclassification, parent P7
remarked, “Me imagino que reclasificación sería ya cuando el estudiante, el niño, sabe o
suficiente el idioma para clasificarlo como niño de ESL o algo así.” [I imagine
reclassification would be when the student, the child, knows or sufficient the language like an
ESL child or something like that].
Their knowledge about procedures related to ELLs was limited in that they did not have
awareness to the reclassification process or criteria used to reclassify and EL student.
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Although they had some knowledge about the ELPAC proficiency levels, they were more
limited in the process used to identify an ELL. Parent P12, stipulated,” Yo pienso que
deberían de explicarnos cuanto ingles saben y cuanto no saben para que uno entienda porque
a veces uno no, como dicen que ya están listos pero uno dice pues, como uno no sabe
tampoco el inglés, pues uno los escucha y dice pues a lo mejor ya están listos a lo mejor no,
pero nomás les dicen que ya están listos y ya.” [I think they should explain to us how much
English they know or how much they don’t know so that we can understand because
sometime one doesn’t, since they say that they are ready, we say, well, since one doesn’t
know English either, well we listen to them and say, well, maybe they are ready, maybe they
are not ready, but they just tell us that they are ready and that’s all].
According to the CDE (2019d, 2021) California Education Code §313, parents of ELLs
are expected to provide input via an opinion and consultation in the reclassification of their
children from being an ELL to an R-FEP.
c. Limited Knowledge about ELL Programs: All parents have one or more EL
children enrolled at Esperanza. Ten of ten (10 of 10) parents had no idea what
type of English language instructional program their child was receiving at
Esperanza Elementary. Nine of ten (9 of 10) parents were unaware of any
information provided to them so they could better understand their children’s’
English language proficiency and status. These parents replied that they did not
receive any information or did not remember if anything was provided to them.
However, parents reported many ways they supported children’s English language
learning at home. These included taking English classes, reading, writing,
watching TV, listen to radio, listen to records, texting, and speaking in English;
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practicing, repeating, and learning words, using the dictionary and using more
sophisticated words; and making sure they complete their homework and get to
school and on time.
Research reveals that parents influence student academic outcomes (Boutin-Martínez et
al., 2019; Jeynes, 2007; Ream & Palardy, 2008; University of Plymouth, 2019). The
literature on parent knowledge suggests that if parents know about the needs of their
children, they will mobilize resources to improve their performance in school (Augustin,
2018; Chrispeel & Gonzalez, 2006; Gándara & Rumberger, 2009; Hoover-Dempsey et al.,
2005; Lloyd & Mitchell, 2020). Olsen (2010) recommended providing parents with the
information needed to monitor the impacts of the schools’ services and programs for their
children.
2. Teacher knowledge about the policies, procedures and programs related to
ELLs was limited.
a. Limited Knowledge about Policies: Ten of ten (10 of 10) teachers were not able
to describe the HLS. They were not able to provide the state definition for the
term “reclassification.” Neither were they able to identify the contents of the
ELPAC.
b. Strong Knowledge of Procedures. Nine of ten (9 of 10) teachers were familiar
with the reclassification process but zero (0 of 10) were not able to identify the
criteria used for reclassification; 10 of 10 could not describe the ELPAC
proficiency levels; and 10 of 10 could not describe the process used to identify an
ELL student.
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c. No Knowledge of Adopted ELL Programs: Ten of ten (10 of 10) of the teachers
did not know the type of English program adopted at Esperanza Elementary or
their district. Nonetheless, teachers did identify some activities they provided
Spanish-speaking parents in assisting their ELL children to improve their English
Language proficiency and status. These included speaking in Spanish, providing
examples and explaining information at parent conferences, and translating
documents or information for them.
A report from the U.S. Department of Education (Educational Testing Service, 2021)
found that teachers may need additional support to effectively teach these students.
Findings
Teacher perceptions regarding the policies, procedures and programs related to ELLs.
1. Teacher knowledge about the policies, procedures and programs related to ELLs was
limited.
2. Teachers require adequate professional teacher preparedness and training.
Conclusions and Discussion
The findings from the interviews of the 10 parents and 10 teachers suggest the following
conclusions.
Parents Require Extensive and Explicit Understanding of Policies, Procedures, and
Programs Related to Their EL Children
Most of the parents (9 of 10) in this study reported that they were not provided with
sufficient information regarding policies, procedures, and programs (see Appendix F,
Table 6 in Chapter 4).
Parents in this study conveyed that they did not receive an explanation on the information
provided regarding their ELL children’s English language proficiency and progress. As
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mentioned earlier, parent conveyed they did not receive accurate information. For example,
of the 5 of 10 parents who admitted they had completed an HLS, two of them (2 of 5)
confessed they did not receive any assistance to complete the HLS. Moreover, based on the
data collected, three of the five (3 of 5) parents indicated they did not receive accurate
information regarding the HLS. These three parents communicated that they were told the
HLS was to let the school know in which language they preferred to receive all student
information.
The literature on parent awareness regarding their ELL children’s academic and English
language progress affirms that, “student trajectory research suggests that parents of
struggling EL students are unaware of their children’s educational status” (Augustin, 2018;
Gándara & Rumberger, 2009; Gándara et al., 2003; Olsen, 2010, 2014; Stanton-Salazar,
1997; Valadéz, 2002; Valenzuela, 2010). Researcher Olsen (2010) recommended providing
parents with the information needed to monitor the impacts of the schools’ services and
programs for their children.
Parents Have Aspirations for the Academic Success of Their Children, Especially in
Improving Their English
In this study, parents expressed their desire to help students (Yosso, 2005, p. 78). Parent
T1 shared that she enrolled in a class to learn English. A few parents corroborated that they
read in English to their ELL children and practiced looking up words in the dictionary
together. Some parents affirmed that they made sure their children not only completed their
homework but also got to school on time.
Literature on parent knowledge indicates that if parents know about the needs of their
children, they will mobilize resources to improve their performance in school (Augustin,
2018; Chrispeel & Gonzalez, 2006; Gándara & Rumberger, 2009; Hoover-Dempsey et al.,
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2005; Lloyd & Mitchell, 2020). Over the past 25 years, literature consistently demonstrate
that children whose families help them prepare for school by engaging in reading, math, and
social activities are highly successful in school (Augustin, 2018). Parents, in general, want to
do what is best for their children and want to do all they can to help them (Boutin-Martínez et
al., 2019; Goldsmith & Kurpius, 2018; Yosso, 2005).
Continued Educational Harm to English Learners
The findings of this study support a continued educational harm to ELs (Olsen, 2010) as a
result of schools and districts lack of having a well-developed plan for educating ELs. In this
study, teachers were asked to identify the information that was provided to parents regarding
their ELL children so that they would be knowledgeable about policies, procedures, and
programs related to ELLs. Six of ten (6 of 10) teachers (n=10) reported that “something” was
provided to the parents but were not able to identify that “something” (Table 7 in Chapter 4).
Four of ten (4 of 10) teachers confessed they did not know of anything that was provided to
parents for them to be informed about policies, procedures, and programs regarding their
ELL children.
Teacher S6 confessed, “I have not taken the time to really dive into that, since it does not
apply to my students. Teacher S8 replied, “My understanding is, they receive the same paper,
or similar paper, in their home language to what we as teachers receive.” Teacher S12
indicated, “When it comes to what information for them to understand their child's English
language proficiency, if there is much, I'm not sure how much they're understanding,
especially if that information isn't provided to them in Spanish.” Teacher S13 acknowledged,
“They just send a paper stating how they did in the test and that's pretty much it.”
California Education Code Section 313 and Title 5 California Code of Regulations
(5CCR) section 11303 (CDE, 2019d) require teachers to be well informed regarding an
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ELLs’ academic performance in order to provide feedback to confirm the student is ready to
participate in a regular education program with their English-speaking peers, and are
believed to be ready to endure a regular education program, a decision usually made via a
review of grades (CDE, 2020b).
Teachers Lacked the Necessary Preparedness to Teach ELLs and Diverse Students:
District Support was Insufficient
Table 8 illustrates that 10 of 10 teachers were not knowledgeable of the HLS used to
identify an EL. Ten of ten (10 of 10) teachers were not able to reiterate the definition of the
word “reclassification” as it relates to ELs; 9 of 10 teachers were aware of the reclassification
process, yet 10 of 10 were not acquainted with the criteria used to reclassify an EL. Ten of
ten (10 of 10) teachers were not able to identify the content of the ELPAC, nor were they
familiar with the process used to identify and EL. The biggest, most significant data was that
10 of 10 teachers could not name the English language program used at their school and their
district. This is a program they are supposed to be teaching to their EL students.
Below are the examples of the teacher responses regarding policies, procedures, and
programs relating to ELLs. Please note that the information provide is not very accurate.
When referring to the HLS, teacher S1 affirmed, “To be honest, I've never been shown a
copy of the form, so I'm not really sure what it entails.” Teacher S13 confessed, “I am aware
of it, that it exists. But now I realize that 20 years ago, I was never trained, I want to say
properly, what this whole process was.” In responding to if they were aware of the content of
the ELPAC and the process used to identify an EL, teacher S7 replied, “So my understanding
is that they need to be above a level three, because three is the highest level you could be in
an ELPAC.” Teacher S13 proclaimed, “It's much more difficult than the whole structure of
this program. It was just like a two-hour kind of training, and it was pretty overwhelmed,
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especially when it's at the end of the school year that you already are looking forward to
summer.”
In reference to “reclassification,” teacher S2 affirmed, “So, reclassification means that
with not just testing, but if a teacher knows that a student is the same, like an English-only
student, if their language is the same, like they have the same vocabulary, they're testing
high, everything the same, like a native speaker.” For the reclassification process, teacher S8
emphasized, “There is a form that you fill out, and you have a part as a classroom teacher in
saying yes or no.” Regarding the reclassification criteria, teacher S5 testified, “That I don't
know, because like I said earlier, I've never administered it and I've never actually seen it or
have been given a copy.” Teacher S6 confessed, “The criteria... I do not know the specific
criteria, with my knowledge of education, it would be, and they have to be able to speak it,
write it, and identify it, I guess.” In response to which English language program they were
using at Esperanza Elementary, Teacher T6 declared, “I think this school, the English
language programs that they offer would be... You know, I don't think there is any.” Teacher
S8, proclaimed, “We have an ELD program that we are supposed to be using. But, we had
not specifically been trained on that.
Literature confirms that teacher preparedness needs to be addressed. Mitchell (2017)
exclaims that schools fail to properly train the educators who teach those students (para. 1;
Mitchell, 2018). Ilana Umansky, an academic expert in education policy and practices as it
relates to immigrant students, bilingual students, and EL students, reported that “we're still in
a situation where a lot of content-area teachers. . .don't have a lot of professional training on
working with English-learners” (as cited in Mitchell, 2019a, para. 13). STEM teachers have
reported that they do not feel prepared to meet ELL students’ needs and often lack
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professional development opportunities to develop the necessary skills to meet these needs
(U.S. DOE, 2019b).
Professor Gigliana Melzi relates that the 2017 report from the National Academies of
Sciences, Engineering, and Medicine External found that “teachers who work with English
language learners are often underprepared for the job” (Counseling@NYU Staff, 2018,
“School support for English language learners,” para. 4). Melzi goes on to say that teachers
need to be educated and “prepared to teach to the diverse group of children”
(Counseling@NYU Staff, 2018, “School support for English language learners,” para. 5;
Mitchell, 2018; Walqui & Heritage, n.d.). Mitchell (2017) exclaims that schools fail to
properly train the educators who teach those (para. 1; Mitchell, 2018).
Recommendations for Further Research Studies
The findings from this study suggest the following recommendations for research:
1. This study be replicated with a larger sample of schools, teachers, and parents.
2. Further studies include additional data sources such as surveys.
3. Expand this study to include district supports to schools.
Implications for Action
1. Schools collaborate with parents to provide various opportunities to access
meaningful knowledge on an ongoing basis and improve parents’ understanding
of their children’s English language proficiency and status.
2. Teachers be offered professional development about ways to effectively teach
ELs and all culturally and linguistically diverse students to meet their needs.
Epilogue
Since this study was conducted, a new report was just released that supports the finding
of this study. In this report, Olsen writes the following message, “Schools have a
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fundamental legal responsibility to ensure that ELs do not ‘incur irreparable academic
deficits’ as a result of inadequate education programs while they are in the process of
learning English” (as quoted in Buenrostro & Maxwell-Jolly, 2021, p. 4). In this new report,
Olsen acknowledges that ten years after the call to action for schools and districts that she
made in her 2010 report, Reparable Harm: Fulfilling the Unkept Promise of Educational
Opportunity for California’s Long Term English Learners, not enough has been done to end
the educational harm being done to ELLs (Buenrostro & Maxwell-Jolly, 2021, p. 5).
In the last 5 years that data was being collected to write this new report, “there was a two
percent increase in ELs in grades 6-12 who are at risk of becoming LTELs…Districts now
must identify LTELs and students at risk of becoming LTELs and must inform parents of
their children’s status and plans for addressing the needs” (Buenrostro & Maxwell-Jolly,
2021, pp. 8-9). Buenrostro and Maxwell-Jolly (2021) also reported that “The Department of
Justice identifies meaningful communication with parents is essential to meet the rights of
English learners” (p. 31).
This descriptive study has provided a glimpse into one school where space was created
for Spanish-speaking parents as well as teachers to voice their perceptions about ELs’
educational experiences. In doing so, it was evidenced that ELs continue to experience
educational harm. Enough harm has been done by inaction! What good are the policies like
California Education for a Global Economy, the ELA/ELD framework, the 2017 California
State Board adoption of a comprehensive EL policy, and the EL Roadmap if the education of
ELs is going to remain status quo? This educational deficit can be eradicated; however,
schools and districts must be more responsive to the needs of EL students and their parents.
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This is especially urgent when we consider that of California’s over six million public
school students, 1.148 million are ELs, and 200,000 of these students are LTELs. They are
ELs who have been in U.S. schools for 6 or more years without reaching levels of English
proficiency to be reclassified. Another 130,000 ELs are considered at risk of becoming
LTELs (Buenrostro & Maxwell-Jolly, 2021, p. 9).
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Appendix A: Information Flyer – English
July 15, 2020
Dear Parents,
Please allow me to introduce myself. I am Ms. Guzmán. I
have worked at [Esperanza Elementary] for 4 years teaching
Kindergarten and First grade, but I have 31 years of service. I
am working on my doctoral degree at San Jose State
University (SJSU). As part of the program I am conducting a
study with Spanish-speaking parents that have at least one
child identified as an English language learner (ELL) at
[Esperanza Elementary]. This study maybe on an individual bases, private and in Spanish.
The information you share with me will never be revealed. All information will be kept
confidential between you and me.
If you are interested in participating in this study you will be given more information by
contacting me (831-809-2333). I will only need 30 to 45 minutes of your time. After hearing
all about this study, if you prefer not to participate in the study, that’s fine. However, if you
decide to participate and during the process you prefer to withdraw, you can withdraw with
no problems.
I look forward to hearing from you. You can call me at (831-809-2333 between 7:30 a.m.
and 8:30 p.m.
Sincerely,

Ms. Guzmán
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Cut here and return to Ms. Guzmán. You can call her (831) 809-2333, hand it to her in
person or send via email: ama.guzman@hotmail.com.
----------------------------------------------------------------------------------------------------------Yes, I am interested in participating and receiving more information about your study.
My name is __________________________ and I can be reached at ________________.
parent name
cell/phone number
I currently have a child in _____________________ grade. You can call me between the
hours of ___________________________. Thank you.
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Appendix B: Informational Flyer – Spanish
15 de julio, 2020

Estimados Padres,
Por medio de la presente, permítanme presentarme. Soy la
maestra Guzmán. Llevo cuatro años en [Esperanza
Elementary] enseñado kínder y primer grado pero tengo 31
años de servicio. Estoy trabajando en mi doctorado en la
Universidad Estatal de San José (San José State University).
Como parte de este programa estoy conduciendo un estudio con padres que hablan español y
tienen por lo menos un hijo/a clasificado come aprendiz del idioma inglés, en esta escuela.
Parte del estudio incluye una entrevista individual, privada y en español. Jamás se revelará lo
que ustedes compartan conmigo. Toda información permanecerá en confianza entre usted y
yo.
Si se interesan en participar en este estudio se le dará más información al comunicarse
conmigo (831-809-2333). Tomaré solo 30 a 45 minutos de su tiempo. Después de saber todo
acerca de este estudio, si prefieren no participar, no habrá problema. Sin embargo, si gustan
participar y dentro del proceso decide no participar, se puede retirar sin problema.
Espero su llamada. Me pueden llamar al 831-809-2333 entre 7:30 a.m. y 8:30 p.m.
Atentamente,

Maestra Guzmán
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Corte aquí y regréseselo a la maestra Guzmán en persona o por correo electrónico:
ama_guzman@hotmail.com. Le puede llamar (831) 809-2333.
-----------------------------------------------------------------------------------------------------------Sí, estoy interesada/o en participar y recibir más información sobre su estudio.

Mi nombre es _________________ me puede llamar a número ____________________.
nombre del padre/madre
número de celular/teléfono
Actualmente tengo un hijo/a en ______________ grado. Me puede llamar entre las horas de
_________________. Gracias.
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Appendix C: Invitation Document - English
Project Title: Spanish-Speaking Parents’ Perceptions of Their Elementary
Children’s English Language Proficiency
Primary Contact Name: Amalia Guzmán Ayala
Primary Contact Email: amalia.guzman@sjsu.edu
Primary Contact Phone: cell - 831-809-2333

Unpacking Educational Harm: Parent and Teacher Perceptions
Of Educating English Learners
This dissertation research will be a collaboration between myself/San José State
University and Piedras Brillantes Union Elementary School District to better understand
what Spanish-Speaking parents know about their elementary children’s English language
proficiency. The specific questions this study may answer are:
Research Questions
The research questions are as follows:
Research Question 1: What are the perceptions of Spanish-Speaking parents
regarding policies, procedures, and programs related to ELLs?
Research Question 2: What are the perceptions of teachers regarding policies,
procedures, and programs related to ELLs?
In collaboration with the district and respective site administrator, I will interview your
school’s principal as well as ten teachers and office staff. All interviewees will be staff that
volunteer.
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Purpose and Significance
This study’s purpose is to learn about Spanish-Speaking parent’ perceptions about their
elementary children’s English language proficiency status and to determine how much they
know about what it means for their children to be a level 1, 2,3 ,4, or 5 as English learners.
Also to learn about the quality of information provided to parents so they can be well
informed about what it means to be English learners. The data gathered from this study may
provide the opportunity for administrators to reflect on their current practices and find ways
to support all parents of English learners, especial Spanish-Speaking parents, which in turn
will support student learning.
Timeline
An Institutional Review Board (IRB) will be granted by July 24, 2020, and therefore, I
will be ready to start the interviews at this time. The district and school principal have
already approved I do the study.
I will conduct the interviews in the month of July, 2020 and August, 2020. All data
analysis will be complete by August 10, 2020 and findings will be available by August 20,
2020.
Confidentiality
Data gathered from this research is highly confidential. Pseudonyms will be utilized for
sites, individuals, and administrators. The school district’s name will never be made public
and the identities will remain confidential.
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Potential Actionable Steps as a Result of the Study
I will be more than happy to meet with site and district personnel regarding the data.
While it is difficult to identify specific action items before the findings are known, below are
a few potential action steps for Piedras Brillantes Union Elementary School District.
1. The data from the study could be used to support professional development (PD)
opportunities for administrators and office staff.
2. The data can be utilized to provide learning opportunities and support for all
parents of English Learners, especially Spanish-Speaking parents.
3. The data could encourage discussion around possible ongoing professional
development and reflection opportunities for all stake holders (administrators,
office staff, teachers, parents, and/or community organizations) to provide ways
to improve communication regarding their English language learners (ELLs).
As a doctoral student at SJSU, my research will be overseen/supervised by my
dissertation chairperson, Dr. Noni Mendoza Reis who can be reached at
noni.mendozareis@sjsu.edu if you have any questions or concerns.

91

Appendix D: Invitation Document – Spanish
Título del proyecto: Spanish-Speaking Parents’ Perceptions of Their Elementary
Children’s English Language Proficiency
Nombre de contacto principal: Amalia Guzmán Ayala
Correo electrónico de contacto principal: amalia.guzman@sjsu.edu
Teléfono de contacto principal: (831) 809-2333
Unpacking Educational Harm: Parent and Teacher Perceptions
Of Educating English Learners
Esta investigación de tesis será una colaboración entre yo, la Universidad Estatal de San
José y el Distrito Escolar Primario Piedras Brillantes para comprender mejor lo que los
padres hispanohablantes saben sobre el dominio del idioma inglés de sus hijos de primaria.
Las preguntas específicas que este estudio responderá son:
Preguntas de investigación:
1) ¿Cuáles son las percepciones de padres Hispano-parlantes acerca de las pólizas,
procedimientos, y programas relacionas a los aprendices de inglés como segundo
idioma?
2) ¿Cuáles son las percepciones los maestros acerca de las pólizas, procedimientos,
y programas relacionas a los aprendices de inglés como segundo idioma
En colaboración con el distrito y el administrador del sitio respectivo, entrevistaré al director
de su escuela, así como a diez maestros y personal de oficina. Todos los entrevistados serán
voluntarios
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Propósito y significado
El propósito de este estudio es aprender sobre las percepciones de los padres
hispanohablantes sobre el estado de dominio del idioma inglés de sus hijos de primaria y
determinar cuánto saben sobre lo que significa que sus hijos tengan un nivel de 1, 2,3, 4 o 5
como aprendices de inglés. También para aprender sobre la calidad de la información
proporcionada a los padres para que puedan estar bien informados sobre lo que significa ser
aprendices de inglés. Los datos recopilados de este estudio brindarán a los administradores la
oportunidad de reflexionar sobre sus prácticas actuales y encontrar formas de apoyar a todos
los padres de estudiantes aprendices de inglés, especialmente a los padres de habla hispana,
que a su vez apoyarán el aprendizaje de los estudiantes.
Cronograma
Se otorgará una Junta de Revisión Institucional (IRB) para el 24 de julio, 2020 y, por lo
tanto, estaré listo para comenzar las entrevistas en este momento. El distrito y el director de
la escuela ya han aprobado que haga el estudio.
Realizaré las entrevistas en el mes de julio, 2020 y agosto, 2020. Todos los análisis de
datos se completarán antes del 10 de agosto, 2020 y los resultados estarán disponibles antes
del 20 de agosto, 2020.
Confidencialidad
Los datos recopilados de esta investigación son altamente confidenciales. Los
seudónimos se utilizarán para sitios, individuos y administradores. El nombre verdadero del
distrito escolar nunca se hará público y las identidades serán confidenciales.
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Posibles pasos accionables como resultado del estudio
Con mucho gusto me reunirme con el personal del sitio y del distrito con respecto a los
resultados. Es difícil identificar elementos de acción específicos antes de que se conozcan los
resultados, aun así a continuación he anotado algunos pasos de acción potenciales para el
Distrito Escolar Primario Piedras Brillantes:
1. Los datos del estudio podrían usarse para apoyar oportunidades de desarrollo
profesional (PD) para administradores y personal de oficina.
2. Los datos se pueden utilizar para proporcionar oportunidades de aprendizaje y
apoyo para todos los padres de los Estudiantes de inglés, especialmente los padres
de habla hispana.
3. Los datos podrían alentar la discusión sobre posibles oportunidades de reflexión y
desarrollo profesional en curso para todos los interesados (administradores,
personal de oficina, maestros, padres y / u organizaciones comunitarias) para
proporcionar formas de mejorar la comunicación con respecto a sus Estudiantes
de inglés (ELLs).
Como estudiante en el programa del doctorado en SJSU, mi investigación será
supervisada/supervisada por mi presidente de tesis, el Dr. Noni Mendoza Reis, a quien puede
contactarme en noni.mendozareis@sjsu.edu si tiene alguna pregunta o inquietud.
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Appendix E: Feedback Questions
1) What did you think about the questionnaire? And why?
2) Do you feel this interview has given you the opportunity to communicate and express
yourself?
3) Are there any questions you did not understand?
a. That made you feel uncomfortable?
b. Please explain…
4) Are there any questions you would like me to add to the questionnaire?
a. Anything else you would like for me to know?
b. Anything I did not ask that you wish I had asked?
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Appendix F: Staff Interview Questionnaire
1) Please share with me your title.
2) How long have you been working in an educational setting?
3) Share with me your understanding of how students are identified as English language
learners (ELLs).
4) What is the Home Language Survey (HLS) form and how familiar are you with it?
5) Please tell me what you know about the English Language Proficiency Assessments for
California (ELPAC) which replaced the California English Language Development Test
(CELDT).
6) Share with me what you understand “reclassification” means in the context of English
learners.
7) Please identify the level of English proficiency an English learner (EL) needs to be on in
order to be reclassified as Fluent English Proficient (R-FEP).
8) Please share with me the criteria used to reclassify an EL.
9) Describe what information is provided to Spanish speaking parents regarding how to
understand their children’s English language proficiency status?
10) Please explain to me your understanding of what services are available to Spanish
speaking parents at the school to help them better understand their children’s English
language proficiency?
11) Will you please identify what type of English language programs are offered at this
school?
12) If you are or were a teacher, please share with me if you translate the homework for your
students.
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13) Share with me what you perceive schools and educators could or should provide to
Spanish speaking parent so they are able to better understand their elementary child’s
English language proficiency status.
14) What do you do to support Spanish speaking parents understand their children’s English
language proficiency status?
15) Thank you for your time and valuable information, is there anything else you would like
to add before we end the interview?
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Appendix G: Parent Interview Questionnaire – English
1) Where were you born?
2) What year were you born?
3) What is your ethnicity?
4) How many children do you have?
5) Share with me up to what grade of school you completed.
6) How long have you lived in the United States?
a. What country were you born in?
7) Please describe to me what services are available to you at the school to help you better
understand your child’s English language proficiency?
8) Share with me how your child was identified as an English language Lerner (ELL).
9) Share with me if you have ever completed the Home Language Survey (HLS) form?
a. If yes, please tell me if someone explained to you what the Home Language
Survey (HLS) is for?
b. If yes, who helped you complete the Home Language Survey (HLS)?
c. How were you helped? What did they do or say?
10) Is your child still identified as an ELL?
a. If he/she is, how do you know?
11) Share with me the name of the test used to identify your child’s English language level?
12) Please tell me what you think about the English Language Proficiency Assessment in
California (ELPAC) which replaced the California Assessment of Language
Development Test (CELDT).
13) Share with me what you understand “reclassification” means in the context of English
language learners (ELLs).
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14) Please describe the level of English your child needs to be on in order to be reclassified
as Fluent English Proficient (R-FEP).
15) Share with me what information was provided to you regarding how to understand your
child’s English language proficiency?
16) Please share with me if your child has homework and if he/she does, who helps him/her
do his/her homework?
a. If someone helps your child with his/her homework, does this person speak
English?
17) Please describe what type of English program your child is enrolled in?
18) Share with me what you perceive schools and educators should provide Spanish speaking
parents so they are able to better understand their child’s English language proficiency?
19) Please describe what you do to help your son/daughter enhance their level of English.
20) Thank you for your time and valuable information. Is there anything else you would like
to add before we end the interview?
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Appendix H: Parent Interview Questionnaire – Spanish
1) ¿Dónde nació?
2) ¿En qué año nació?
3) ¿A qué etnicidad pertenece?
4) ¿Cuántos hijos tiene?
5) ¿Comparta conmigo hasta qué año estudió.
6) ¿Cuánto tiempo ha vivido en E.E. U.U.?
a. ¿En qué país nació?
7) Comparta conmigo ¿qué servicios están a su disposición en la escuela para ayudarle a
mejor entender el nivel de inglés de su hijo/a.
8) Comparta conmigo ¿cómo es que su hijo/a fue identificado/a como aprendiz del idioma
inglés (English language learner, ELL por sus siglas en inglés)?
9) Comparta conmigo si alguna vez llenó la forma Encuesta del Idioma en el Hogar (Home
Language Survey (HLS, por sus siglas en inglés).
a. ¿Si la respuesta es sí, por favor dígame si alguien le explicó para qué es la forma
Encuesta del Idioma en el Hogar (HLS)?
b. ¿Si la respuesta es sí, quién le ayudó a llenar la forma Encuesta del Idioma en el
Hogar (HLS)?
c. ¿Cómo le ayudaron? ¿Qué hicieron o le dijeron?
10) ¿Su hijo/a aún es identificado como aprendiz del idioma inglés?
a. Si aún es identificado como aprendiz del idioma inglés (ELL), ¿cómo lo sabe?
11) Comparta conmigo el nombre de la prueba que se usa para identificar el nivel de inglés
de su hijo/a.
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12) Por favor comparta conmigo lo que sabe acerca de la Prueba de Suficiencia en el Idioma
Inglés de California (ELPAC, por sus siglas en inglés) que remplazó el examen
California English Language Development Test, CELDT por sus siglas en inglés.
13) Dentro del contexto de aprendiz de inglés, comparta conmigo lo que usted entiende
significa la palabra “reclasificación.”
14) Por favor describa ¿en qué nivel de inglés debe de estar su hijo/a para ser reclasificado/a
como un estudiante con dominio del idioma en inglés (conocido en inglés como
reclassified fluent English proficient o, como R-FEP por sus siglas en inglés)?
15) Comparta conmigo ¿qué información se le otorgó para entender el nivel de inglés de su
hijo/a?
16) Por favor comparta conmigo si su hijo/a tiene tarea y si sí tiene ¿quién le ayuda a hacer
la tarea?
a. ¿Si alguien le ayuda con la tarea, ésta persona habla inglés?
17) Por favor describa ¿en qué tipo de programa de inglés está matriculado su hijo/a?
18) Comparta conmigo ¿qué deberían la escuela y los educadores hacer para que los padres
hispanos parlantes puedan mejor entender el nivel del idioma inglés de sus hijos?
19) Por favor describa lo que usted hace para ayudarle a su hijo/a mejorar su nivel del idioma
inglés.
20) Gracias por su tiempo y valiosa información. Antes de terminar la entrevista ¿hay algo
más que quiera agregar?
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Appendix I: Protocol Interview- Parents/English
I. Provide Context:
“The goal of this dissertation is to learn how school districts can provide SpanishSpeaking parent’s information that they will understand to be well informed regarding
their elementary children English language proficiency status. Therefore, my purpose
today is to better understand your perception of what you understand your child’s
English language proficiency status is. Also, to share with me what information was
provided to you when you first enrolled your child in school? There is no right or wrong
answer, I am simply interested in what you have to say.”
II. Confidentiality:
“The data gathered from this research is highly confidential. Pseudonyms will be
utilized for all responses. I will be the only person with access to this information.
Paper copies will be provided of this interview if asked.” ‘Off the record’ responses are
acceptable and will allow you to express your feelings of discomfort with certain
questions.”
III. Recording and Transparent Disclosure of Data Use:
“Would you be comfortable with me recording your interview? All recordings and
transcriptions will be deleted once the research study is complete.”
Interview Questions: Parents
1) Where were you born?
2) What year were you born?
3) What is your ethnicity?
4) How many children do you have?
5) Share with me up to what grade of school you completed.
6) How long have you lived in the United States?
a. What country were you born in?
7) Please describe to me what services are available to you at the school to help you better
understand your child’s English language proficiency?
8) Share with me how your child was identified as an English language Lerner (ELL).
9) Share with me if you have ever completed the Home Language Survey (HLS) form?
a. If yes, please tell me if someone explained to you what the Home Language
Survey (HLS) is for?
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b. If yes, who helped you complete the Home Language Survey (HLS)?
c. How were you helped? What did they do or say?
10) Is your child still identified as an ELL?
a. If he/she is, how do you know?
11) Share with me the name of the test used to identify your child’s English language level?
12) Please tell me what you think about the English Language Proficiency Assessment in
California (ELPAC) which replaced the California Assessment of Language
Development Test (CELDT).
13) Share with me what you understand “reclassification” means in the context of English
language learners (ELLs).
14) Please describe the level of English your child needs to be on in order to be reclassified
as Fluent English Proficient (R-FEP).
15) Share with me what information was provided to you regarding how to understand your
child’s English language proficiency?
16) Please share with me if your child has homework and if he/she does, who helps him/her
do his/her homework?
a. If someone helps your child with his/her homework, does this person speak
English?
17) Please describe what type of English program your child is enrolled in?
18) Share with me what you perceive schools and educators should provide Spanish speaking
parents so they are able to better understand their child’s English language proficiency?
19) Please describe what you do to help your son/daughter enhance their level of English.
20) Thank you for your time and valuable information. Is there anything else you would like
to add before we end the interview?
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Appendix J: Protocol Interview- Parents/Spanish
I. Proporcionar contexto:
“El objetivo de esta disertación es aprender cómo los distritos escolares pueden
proporcionar información de los padres de habla hispana que entenderán para estar bien
informados sobre el estado de dominio del idioma inglés de sus hijos de primaria. Por lo
tanto, mi propósito hoy es comprender mejor su percepción de lo que entiende el estado de
dominio del idioma inglés de su hijo. Además, ¿para compartir conmigo qué información se
le proporcionó la primera vez que inscribió a su hijo en la escuela? No hay una respuesta
correcta o incorrecta, simplemente estoy interesado en lo que tienes que decir".
II. Confidencialidad:
“Los datos recopilados de esta investigación son altamente confidenciales. Se utilizarán
seudónimos para todas las respuestas. Seré la única persona con acceso a esta información.
Se proporcionarán copias en papel de esta entrevista si se le solicita". Las respuestas
"extraoficiales" son aceptables y le permitirán expresar sus sentimientos de incomodidad
con ciertas preguntas".
III. Grabación y divulgación transparente del uso de datos:
¿Te sentirías cómodo conmigo grabando tu entrevista? Todas las grabaciones y
transcripciones se eliminarán una vez que se complete el estudio de investigación”.
Preguntas de la entrevista: para padres:
1) ¿Dónde nació?
2) ¿En qué año nació?
3) ¿A qué etnicidad pertenece?
4) ¿Cuántos hijos tiene?
5) ¿Comparta conmigo hasta qué año estudió.
6) ¿Cuánto tiempo ha vivido en E.E. U.U.?
a. ¿En qué país nació?
7) Comparta conmigo ¿qué servicios están a su disposición en la escuela para ayudarle a
mejor entender el nivel de inglés de su hijo/a.
8) Comparta conmigo ¿cómo es que su hijo/a fue identificado/a como aprendiz del idioma
inglés (English language learner, ELL por sus siglas en inglés)?
9) Comparta conmigo si alguna vez llenó la forma Encuesta del Idioma en el Hogar (Home
Language Survey (HLS, por sus siglas en inglés).
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a. ¿Si la respuesta es sí, por favor dígame si alguien le explicó para qué es la forma
Encuesta del Idioma en el Hogar (HLS)?
b. ¿Si la respuesta es sí, quién le ayudó a llenar la forma Encuesta del Idioma en el
Hogar (HLS)?
c. ¿Cómo le ayudaron? ¿Qué hicieron o le dijeron?
10) ¿Su hijo/a aún es identificado como aprendiz del idioma inglés?
a. Si aún es identificado como aprendiz del idioma inglés (ELL), ¿cómo lo sabe?
11) Comparta conmigo el nombre de la prueba que se usa para identificar el nivel de inglés
de su hijo/a.
12) Por favor comparta conmigo lo que sabe acerca de la Prueba de Suficiencia en el Idioma
Inglés de California (ELPAC, por sus siglas en inglés) que remplazó el examen
California English Language Development Test, CELDT por sus siglas en inglés.
13) Dentro del contexto de aprendiz de inglés, comparta conmigo lo que usted entiende
significa la palabra “reclasificación.”
14) Por favor describa ¿en qué nivel de inglés debe de estar su hijo/a para ser reclasificado/a
como un estudiante con dominio del idioma en inglés (conocido en inglés como
reclassified fluent English proficient o, como R-FEP por sus siglas en inglés)?
15) Comparta conmigo ¿qué información se le otorgó para entender el nivel de inglés de su
hijo/a?
16) Por favor comparta conmigo si su hijo/a tiene tarea y si sí tiene ¿quién le ayuda a hacer
la tarea?
a. ¿Si alguien le ayuda con la tarea, ésta persona habla inglés?
17) Por favor describa ¿en qué tipo de programa de inglés está matriculado su hijo/a?
18) Comparta conmigo ¿qué deberían la escuela y los educadores hacer para que los padres
hispanos parlantes puedan mejor entender el nivel del idioma inglés de sus hijos?
19) Por favor describa lo que usted hace para ayudarle a su hijo/a mejorar su nivel del idioma
inglés.
20) Gracias por su tiempo y valiosa información. Antes de terminar la entrevista ¿hay algo
más que quiera agregar?
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Appendix K: Protocol Interview – Staff
● Provide Context
“The goal of this dissertation is to learn how school districts can provide SpanishSpeaking parent’s information that they will understand to be well informed regarding their
elementary children’s’ English language proficiency status. Therefore, my purpose today is
to better understand your perception of what you believe is provided to parents of English
language learners when they first enroll their children in school. In addition to interviewing
you I will interview other teachers and staff. I am also planning to meet with/interview the
site administrator. There is no right or wrong answer, I am simply interested in what you
have to say.”
● Confidentiality:
“The data gathered from this research is highly confidential. Pseudonyms will be
utilized for all responses. I will be the only person with access to this information. Paper
copies will be provided of this interview if requested by the interviewee.” ‘Off the record’
responses are acceptable and will allow you to express your feelings of discomfort with
certain questions.”
● Recording and Transparent Disclosure of Data Use:
“Will you be comfortable with me recording your interview? All recordings and
transcriptions will be deleted once the research study is complete.”
Interview Questionnaire: Staff
1) Please share with me your title.
2) How long have you been working in an educational setting?
3) Share with me your understanding of how students are identified as English language
learners (ELLs).
4) What is the Home Language Survey (HLS) form and how familiar are you with it?
5) Please tell me what you know about the English Language Proficiency Assessments for
California (ELPAC) which replaced the California English Language Development Test
(CELDT).
6) Share with me what you understand “reclassification” means in the context of English
learners.
7) Please identify the level of English proficiency an English learner (EL) needs to be on in
order to be reclassified as Fluent English Proficient (R-FEP).
8) Please share with me the criteria used to reclassify an EL.
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9) Describe what information is provided to Spanish speaking parents regarding how to
understand their children’s English language proficiency status?
10) Please explain to me your understanding of what services are available to Spanish
speaking parents at the school to help them better understand their children’s English
language proficiency?
11) Will you please identify what type of English language programs are offered at this
school?
12) If you are or were a teacher, please share with me if you translate the homework for your
students.
13) Share with me what you perceive schools and educators could or should provide to
Spanish speaking parent so they are able to better understand their elementary child’s
English language proficiency status.
14) What do you do to support Spanish speaking parents understand their children’s English
language proficiency status?
15) Thank you for your time and valuable information, is there anything else you would like
to add before we end the interview?
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Appendix L: Consent Form – Parents/English
TITLE OF THE STUDY: Unpacking educational Harm: Parent and Teacher Perceptions of
Educating English Learners
NAME OF THE RESEARCHER: Amalia Guzmán Ayala, Doctoral Candidate, San José
State University
PURPOSE: You are invited to participate in a research study to hear the perceptions
Spanish-Speaking parents have about their children English language proficiency status. Also
you will learn about how well informed parents of English learners, site administrators,
teachers, and office staff are regarding the process to identify a student as an English learner.
PROCEDURES: You will be asked to participate in an interview that will take
approximately 30- 45 minutes. The interview will occur at a time and location that is
mutually convenient. You will be asked to consent to audiotaping this interview. These
interview is confidential and no specific information will be shared with your site
administrator nor the district about your participation in the process.
POTENTIAL RISKS: I do not foresee any risks associated with this study. You do not
have to answer any questions you do not want to answer and can stop the interview and your
participation in the study at any time. Your decision whether or not to participate in this
study may not affect your employment.
POTENTIAL BENEFITS: I cannot and do not guarantee or promise that you will receive
any benefits from this study. As a result of participating in this study you will help contribute
to knowledge about how to best support Spanish-Speaking parents of English language
learners (ELLs) better understand their children’s English language proficiency and status.
You will also gain information of how to be better support parents of English learners learn
what it means to be an ELL student so they may better support their children improve their
English language proficiency and status.
COMPENSATION: There is no compensation for participation.
CONFIDENTIALITY: All information from the study may only be seen by the
researcher and will be kept confidential. The names of individuals will not be included in any
reports of the study. That is, no information that could identify you will be included in any
reports of this research study. Participation is voluntary and there is no penalty if you decide
not to participate.
PARTICIPANT RIGHTS: Your participation in this study is completely voluntary. You
can refuse to participate in the entire study or any part of the study without any negative
effect on your relations with your district. You also have the right to skip any question you
do not wish to answer. This consent form is not a contract. It is a written explanation of what
will happen during the study if you decide to participate. You will not waive any rights if you
choose not to participate, and there is no penalty for stopping your participation in the study.
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QUESTIONS OR PROBLEMS: You are encouraged to ask questions at any time during
this study.
● For further information about the study, please contact Amalia Guzmán Ayala at
amalia.guzman@sjsu.edu.
● For complaints, questions about participants’ rights, or if you feel you have been
harmed in any way by your participation in this study, please contact Dr. Pamela
Stacks, Associate Vice President of the Office of Research, San Jose State University,
at pamela.stacks@sjsu.edu or 408-924-2479.
SIGNATURES: Your signature indicates that you voluntarily agree to be a part of the
study, that the details of the study have been explained to you, that you have been given time
to read this document, and that your questions have been answered. Upon your request, you
will receive a copy of this consent form for your records.
Please indicate Yes or No:
I give consent to participate in this study. Please check: ___Yes ___No
I give consent to be audiotaped during this study. Please check: ___Yes ___No
________________________________________________________________________
Participant’s Name (printed)
Participant’s Signature
Date
Researcher Statement
I certify that the participant has been given adequate time to learn about the study and ask
questions. It is my opinion that the participant understands his/her rights and the purpose,
risks, benefits, and procedures of the research and has voluntarily agreed to participate.
________________________________________________________________________
Amalia Guzmán Ayala
Date
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Appendix M: Consent Form – Parents/Spanish
TÍTULO DEL ESTUDIO: Unpacking Educational Harm: Parent and Teacher Perceptions of
Educating English Learners
NOMBRE DEL INVESTIGADOR: Amalia Guzmán Ayala, Candidata al Doctorado,
Universidad Estatal de San José
PROPÓSITO: Usted está invitado a participar en un estudio de investigación para
escuchar las percepciones que los padres hispanohablantes tienen sobre el estado de dominio
de inglés de sus hijos. También aprenderá qué tan bien informados están los padres de los
estudiantes aprendices de inglés, los administradores, los maestros y el personal de la oficina
con respecto al proceso para identificar a un estudiante como estudiante aprendices de inglés.
PROCEDIMIENTOS: Se le pedirá que participe en una entrevista que tomará a
próximamente entre 30 a 45 minutos. La entrevista se realizará en un momento y lugar que
sea conveniente para ambas partes. Se le pedirá su consentimiento para la grabación de esta
entrevista. Esta entrevista es confidencial y no se compartirá información específica con el
administrador de su escuela ni al distrito sobre su participación en el proceso.
RIESGOS POTENCIALES: No preveo ningún riesgo asociado con este estudio. No tiene
que responder ninguna pregunta que no desee responder y puede detener la entrevista y su
participación en el estudio en cualquier momento. Su decisión de participar en este estudio
no afectará su empleo.
BENEFICIOS POTENCIALES: No puedo y no garantizo ni prometo que recibirá algún
beneficio de este estudio. Como resultado de participar en este estudio, ayudará a contribuir
al conocimiento sobre cómo mejor apoyar a los padres, hispanohablantes, de estudiantes
aprendices del idioma inglés (ELL) para que entiendan mejor el estado del dominio del
idioma inglés de sus hijos. También obtendrá información sobre cómo apoyar mejor a los
padres de estudiantes aprendices de inglés que aprenden lo que significa ser un estudiante
ELL para que puedan mejor ayudar a sus hijos mejorar su dominio del idioma inglés.
COMPENSACIÓN: No hay compensación por su participación.
CONFIDENCIALIDAD: Toda la información del estudio solo será vista por el investigador
y se mantendrá en confidencia. Los nombres de las personas no se incluirán en ningún
informe del estudio. Es decir, no se incluirá información que pueda identificarlo en los
informes de este estudio de investigación. La participación es voluntaria y no hay penalidad
si decide no participar.
DERECHOS DEL PARTICIPANTE: Su participación en este estudio es completamente
voluntaria. Puede negarse a participar en todo el estudio o en cualquier parte del estudio sin
ningún efecto negativo en sus relaciones con el distrito. También tiene derecho a omitir
cualquier pregunta que no desee responder. Este formulario de consentimiento no es un
contrato. Es una explicación escrita de lo que sucederá durante el estudio si decide participar.
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No renunciará a ningún derecho si elige no participar, y no hay penalidad por detener su
participación en el estudio.
PREGUNTAS O PROBLEMAS: Se le recomienda que haga preguntas en cualquier
momento durante este estudio.
● Para obtener más información sobre el estudio, comuníquese con Amalia Guzmán
Ayala a amalia.guzman@sjsu.edu.
● Para quejas, preguntas sobre los derechos de los participantes, o si siente que su
participación en este estudio lo ha perjudicado, comuníquese con la Dra. Pamela
Stacks, Vicepresidenta Asociada de la Oficina de Investigación, Universidad Estatal
de San José, en pamela.stacks@sjsu.edu o 408-924-2479.
FIRMAS: Su firma indica que acepta voluntariamente ser parte del estudio, que se le han
explicado los detalles del estudio, que se le ha dado tiempo para leer este documento y que
sus preguntas han sido respondidas. A su solicitud, recibirá una copia de este formulario de
consentimiento para sus registros.
Indique sí o no:
Doy mi consentimiento para participar en este estudio. Por favor marque: ___ Sí ___No
Doy mi consentimiento para que me graben durante este estudio.
Por favor marque: ___ Sí ___No
___________________________________________________________________________
Nombre del participante (impreso)
Firma del participante
Fecha
Declaración del investigador
Certifico que el participante ha recibido el tiempo adecuado para aprender sobre el estudio y
hacer preguntas. Es mi opinión que el participante comprende sus derechos y el propósito, los
riesgos, los beneficios y los procedimientos de la investigación y ha aceptado
voluntariamente participar.
________________________________________________________________________
Amalia Guzmán Ayala
Fecha
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Appendix N: Consent Form - Staff
REQUEST FOR YOUR PARTICIPATION IN RESEARCH
TITLE OF THE STUDY: Unpacking Educational Harm: Parent and Teacher Perceptions of
Educating English Learners
NAME OF THE RESEARCHER: Amalia Guzmán Ayala, Doctoral Candidate, San José
State University
PURPOSE: You are invited to participate in a research study to hear the perceptions
Spanish-Speaking parents have about their children English language proficiency status. Also
to learn about how well informed parents of English learners, site administrators, teachers,
and office staff are regarding the process to identify a student as an English learner.
PROCEDURES: You will be asked to participate in an interview that I anticipate will
take about 30 minutes. The interview will occur at a time and location that is mutually
convenient. You will be asked to consent to audiotape this interview. This interview is
confidential and no specific information will be shared with your district supervisor about
your participation in the process.
POTENTIAL RISKS: I do not foresee any risks associated with this study. You do not
have to answer any questions you do not want to answer and can stop the interview and your
participation in the study at any time. Your decision whether or not to participate in this
study may not affect your employment.
POTENTIAL BENEFITS: I cannot and do not guarantee or promise that you will receive
any benefits from this study. As a result of participating in this study you will help contribute
to knowledge about how to best support Spanish-Speaking parents of English language
learners (ELLs) better understand their children’s English language proficiency and status.
You will also gain information of how to be better support parents learn what it means to be
an ELL student so they may better support their children improve their English language
proficiency and status.
COMPENSATION: There is no compensation for participation.
CONFIDENTIALITY: All information from the study may only be seen by the
researcher and will be kept confidential. The names of individuals will not be included in any
reports of the study. That is, no information that could identify you will be included in any
reports of this research study. Participation is voluntary and there is no penalty if you decide
not to participate.
PARTICIPANT RIGHTS: Your participation in this study is completely voluntary. You
can refuse to participate in the entire study or any part of the study without any negative
effect on your relations with your district. You also have the right to skip any question you
do not wish to answer. This consent form is not a contract. It is a written explanation of what
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will happen during the study if you decide to participate. You will not waive any rights if you
choose not to participate, and there is no penalty for stopping your participation in the study.
QUESTIONS OR PROBLEMS: You are encouraged to ask questions at any time during
this study.
● For complaints, questions about participants’ rights, or if you feel you have been
harmed in any way by your participation in this study, please contact Dr. Pamela
Stacks, Associate Vice President of the Office of Research, San Jose State University,
at pamela.stacks@sjsu.edu or 408-924-2479.
● For questions about participants’ rights or if you feel you have been harmed in any
way by your participation in this study, please contact Dr. Pamela Stacks, Associate
Vice President of the Office of Research, San Jose State University, at 408-924-2479.
SIGNATURES: Your signature indicates that you voluntarily agree to be a part of the
study, that the details of the study have been explained to you, that you have been given time
to read this document, and that your questions have been answered. Upon your request, you
will receive a copy of this consent form for your records.
Please indicate Yes or No:
I give consent to participate in this study. Please check: ___Yes ___No
I give consent to be audiotaped during the interview portion of this study.
Please check: ___Yes ___No
________________________________________________________________________
Participant’s Name (printed)
Participant’s Signature
Date
Researcher Statement
I certify that the participant has been given adequate time to learn about the study and ask
questions. It is my opinion that the participant understands his/her rights and the purpose,
risks, benefits, and procedures of the research and has voluntarily agreed to participate.
________________________________________________________________________
Amalia Guzmán Ayala
Date
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Appendix O: Data Collection Tool – Parents
Q
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Q= Question
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Appendix P: Data Collection Tool – Staff
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Q= Question
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Appendix Q: Research Questions
The research questions as follows:
Research Question 1: What are the perceptions of Spanish-Speaking parents regarding
policies, procedures, and programs related to ELLs?
Research Question 2: What are the perceptions of teachers regarding policies,
procedures, and programs related to ELLs?
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